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Executive summary

Deliverable 6.9 contains the last set of Practice Abstracts to feed into to the website of
the European Innovation Partnership Agricultural Productivity and Sustainability (EIP-
AGRYI) for broad dissemination to practitioners - farmers, farmers’ groups, advisors,
researchers and all other stakeholders of the agrifood and forestry systems in a
concise and easily understandable way.

Practice Abstracts (PAs) follow a common dissemination format containing a short
summary which describes the main information/recommendations/practice that can
serve the end-users in their daily practice.

In total 106 Practice Abstracts have been collected and submitted during the duration
of NextFood and feed into the EIP-AGRI website and part of deliverables D6.7, D6.8
and D6.9. All PAs have been numbered and will hereinafter be referred to as “PA”.

All PAs contained in D6.9 were subject to a review process in which the reviewers
(ISEKI-Food Association) were 1) holding individual online meetings with the authors
to identify topic(s) and set a deadline; 2) authors write the abstracts; 3) reviewers
review the abstracts and return to authors for verification; and 4) the practice abstracts
are published on the EIP-Agri website, on the NextFood website; disseminated on
NextFood’s social media channels (Facebook, Instagram, Twitter and LinkedlIn); and
a selection is included both in the NextFood internal and external newsletters; and also
included in the NextFood Toolbox. Furthermore, all PAs have been translated into
Spanish and in some cases other languages of the partner countries and can be found
on the NextFood website.

A content-review analysis was carried out in NVIVO analysing all collected PAs to
showcase the broad scope of coverage. This is presented in the introduction and
covers the whole period of PA collection from May 2018 until April 2022.
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Introduction

Since the collection of PAs started after NextFOOD was initiated in May 2018 and until
the project end in April 2022, a total of 106 PAs have been collected. These cover the
most essential outcomes and experiences gained by the project partners through
participation in the project.

The largest share of
the PAs cover the
implementation  of
y 4 the NextFOOD
Implementin fhe NeFOOD A pproac h. Some

W W
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Adopting a multi-

Future needed skills in
stakeholder approach sustainable food roach .
o systems = case leaders, in the

early phase of the

Cultivating the Evaluating impacts Strategies for improving X
core competences resulting from agrifood  the educational and proje ct, share the
and forestry research training system

considerations they
had before adopting
the NextFOOD
Approach: the
barriers and drivers
identified considering the engagement of students, enabling stakeholder dialogue,
designing solutions for farmers through engagement with them and other stakeholders,
and the paradigm shift from linear to cyclical approach of learning (PA14, PA13). Some
authors outline how it became necessary to adapt learning activities to the new reality
caused by the pandemic (PA30, PA35, PA46, PA49, PA51). Several authors give
practical examples of educational tools (such as serious games (PA42, the Oscar
award (PA 43), web-cases (PA46), the interactive app (PA49), “Thee-before-asking-
me” (PA54), and the educational journey (PA67)). Also examples of farm visits (PA69),
lessons learned from designing an educational activity in line with the NextFOOD
approach (PA 70, PA82), working with a diverse set of students from different cultural
backgrounds (PA82), and the experience from the facilitation of action-learning
through peer-learning (PA87) is covered. Additionally, some authors touch upon
pedagogical and didactical learnings such as peer-learning (PA28), organising
workshops (PA16), including gender as a teaching content (PA33), structuring learner
reflection documents (PA34), and group work (PA41).

Action-learning and the cultivation of the core competences is covered in several PAs
where case leaders outline how they trained/improved learners’ core competences:

Dialogue: PA13, PA28, PA36, PA43, PA74

Reflection : PA35, PA36, PA40, PA48, PA52, PA53, PAGO, PAG6
Observation: PA36, PA40, PA43, PA45, PAG3, PAG6, PA75
Visionary thinking: PA42, PA50, PA61, PA63, PAGS

Facilitation: PA43, PA52, PAG2

O O O O O

Furthermore, recommendations for facilitating competence development (PA44) and
students’ self-assessment of competences (PA65, PAG66) provide evidence of
teachers’ and students’ experiences alike. Furthermore, a few authors emphasise how
communication, cooperation and a sense of interdisciplinary understanding and
multidimensional thinking can improve learning (PA28, PA32), and integrating
systems-thinking into the course (PA32). Additionally, a few authors focus on the
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planning process, what to consider and who to engage at the planning workshop (PA7)
as part of cyclical learning characterising the NextFOOD Approach.

Lessons learned from adopting a multi-stakeholder approach into the learning
process cover experiences of forming diverse stakeholder groups (of farmers,
students, academics, professionals) through development and cultivation of the core
competences (PA10, PA13, PA76); engagement with local actors and creating
linkages with local agrifood systems ensuring that locals become key informants and
participants in the problem-solving and learning process (PA21); extended farm stays
where students interact with farmers learning about practices, planning, etc. identifying
challenges and testing solutions (PA22, PA69, PA8, PA102)); mutual benefits of
didactic farm visits (PA23); farmers guiding students’ learning and acting as facilitators
(PA27, PA29, PAS55, PA56); continuous learning between a multitude of stakeholders
and understanding the needs of various stakeholders (PA44); including non-university
actors in cyclical learning (PA71); and different methods of engagement (PA72) as well
as learning from student experiences (PA85) and experiences as female farmers
(PA103).

Some authors touch upon the importance of recognising the role of teachers in the
implementation phase: teachers transforming to facilitators (PA12) providing
recommendations for teachers applying action-learning (PA37, PA38, PA71, PAS83,
PA88, PA90).

Experiences from conducting action-research give evidence to research on the
process and outcomes ensuring a synchronised and streamlined data collection (PA2);
evidence from peer learning activities supporting partners on action-research and
following the action-research protocol (PA89); evidence from students’ self-
assessment of competences, reflecting and using the reflection journal as an action-
research tool (PA58).

The identified future needed skills in sustainable food systems indicate that a
sustainable transition in the agrifood system is characterized by complexity and
continuous change and that all involved actors need to have the skills to keep adapting
to new challenges and possibilities, but also to push such development through skills
in life-long learning, problem solving and innovation (PA25). This requires of educators
that they ensure that the identified skills are catered for and that knowledge institutions
support interdisciplinary collaborations and holistic systems perspectives (PA24,
PA73). A skill gap analysis revealed that learning methodologies are mostly relying on
traditional class lectures, while action and experiential learning tools are still lagging.
To close the current gaps, a multi-stakeholder steady dialogue should be ensured and
results should inform the design of educational programmes and research agendas to
effectively respond to the sector’s needs (PA39). Finally, the audit tool is outlined as a
tool for reflection and assessment for educational actors (PA105) and the literature
review of peer-reviewed articles addressing education for sustainable agrifood
systems was performed (PA100)

Strategies identified for improving the educational and training system in the
Agriculture, Food and Forestry sector outline implementation of policy instruments
at pre-university level (PA78); at university level (PA79); at Life Long Learning (LLL)
level ( PA77) and at Vocational Education and Training level (PA80).
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Evaluating impacts resulting from agrifood and forestry research: the NextFOOD
Sustainability Impact Framework designed to assess the effects of practice-oriented
research in the agrifood and forestry sectors strengthening of links between research
and education (P19, PA101 and PA106).
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1 PA#62: Facilitation as core competency
for Agroecologists

Nextfood
Practice Abstract #62

Short title in English
Short title in native
language

Short summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link

M
. OO

Partner | Welthungerhilfe/University of Calcutta
Mr. Anshuman Das, Dr. Ritam Bhattacharya, Prof.
Parthib Basu

Facilitation as core competency for Agroecologists

In NEXTFOOD, facilitators at the University of Calcutta —
NextFood Case 9 Improving sustainability in farming and food
systems by bringing in agroecological approach through action
learning - focus on developing ‘Agroecologists’ rather than
teaching agroecology. As facilitators, we want learners to come
out as change makers who can analyse, develop and support
agroecological models in farm, farm-clusters, villages and in a
wide range of related situations. As the learners need to deal with
multi-actor partnerships, facilitation plays a major role in their
future.

Facilitation by students in the course curriculum has been planned
very carefully where it is engraved in many sessions as a
subsidiary outcome. Various tools like group work, interaction with
the stakeholders, surveys, debates, presentations etc were used
to bring in the action-reflection based learning situations
throughout the course. All these have helped the students to
address various components of facilitation skills like active
listening, asking questions, timekeeping, establishing a
psychologically safe environment for sharing, creating focus
amongst the group, unbiased objectivity and guiding the group
decision process. However, communication has been given
special importance where special sessions were organised for
audio-visual communication and storytelling.



2 PA#63: Visioning as core competency in
Agroecological learning

Nextfood
Practice Abstract #63

Partner | Welthungerhilfe/University of Calcutta
Mr. Anshuman Das, Dr. Ritam Bhattacharya, Prof.

Parthib Basu

Short title in English

Visioning as core competency in Agroecological learning

Short title in native
language
Short summary  for | Visioning is a technique and a competency which helps us learn

practitioners  (English)
on the final or expected
outcomes

from the future. It is a process where the learner/stakeholders are
assisted to appraise where they are now and where they can
realistically expect to be in the future. This helps in setting up
goals, identify current gaps and plan action points accordingly. It
is an immensely helpful exercise which allows you to set a target
and align the roadmap.

To introduce the idea of visioning to the learner, facilitators at the
University of Calcutta, India, from NexttFood Case 9 - Improving
sustainability in farming and food systems by bringing in
agroecological approach through action learning, conducted the
following steps.

- In small groups, ask the students to discuss from all
perspectives what kind of community they want to live in.

- Coming back to plenary, each group makes one
declarative one-sentence statement in present tense
about how that desired community will be in the future.
Repeat the process until all ideas are exhausted. Note all
these down — that is the shared vision of the future
community.

- Ask everyone to highlight some of the major differences
between now and the future they have created. Figure
out what are the actions we should initiate now to reach
that desired community.

The similar exercise was done with the participating farmer, where
the learner helped the farmer to draw a diagram of a dream farm
and track back what should s/he do now to achieve that dream.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Link
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3 PA#64. Practical view on a phenomenon-
based, action-learning course for policy

makers

Nextfood
Practice Abstract #64

Partner Norwegian University of Life Sciences, NMBU,

Norway, Lutgart Lenaerts

Short title in English

Practical view on a phenomenon-based, action-learning
course for policy makers

Short title in native

language

Short summary  for | Todays’ sustainability challenges in agrifood and forestry systems
practitioners  (English) | require that education shifts its overall focus from theoretical

on the final or expected
outcomes

knowledge alone to the competences needed for sustainable
development. Therefore, we have developed the Nextfood
approach for education in agrifood and forestry systems that
promotes phenomenon-based, action-oriented learning.

But what does it mean to run a phenomenon-based, action-
learning course? It means building phronesis into a course, a
form of practical knowledge that is normative and directed
towards action. Developing phronesis can help students to close
the gap between knowledge and action, and to enable
responsible action in the wider sustainability context.

What does this mean in practice when (re)designing a
course? In practice, one should take experiences and actions in
the world as the point of departure for the learning process in a
course and facilitate learning through reflection on those
experiences and actions.

Doing and reflecting should be the essence of learning (Dewey,
1916). Thus, one needs to create an environment for students to
act and experience, and then facilitate reflective activity as a
follow-up (van Manen, 1990). More specifically, students must
observe and participate in practices in agrifood and forestry
systems and through reflection on their experiences generate
knowledge about these systems.

An overarching consequence for education is that an action
orientation should not be an add-on issue, but rather be viewed at
the core of the educational activities.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Link

[P
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4 PA#65: How to train the competence of
visioning in UoK using the Nextfood

approach

Nextfood
Practice Abstract #65

Partner University of Kerala, UoK, India, Dr. Manju S. Nair,

Dr. Anupama Augustine

Short title in English

How to train the competence of visioning in UoK using the
Nextfood approach

practitioners  (English)
on the final or expected
outcomes

Short title in native
language
Short summary  for | The University of Kerala hosts the one-month Certificate Course

in Agroecology and Action Research which employs the Nextfood
approach to enhance student competences. Students’
assessment of their competences at the end of the course shows
significant enhancement in the competence of visioning. Based
on the experience of facilitators, major educational activities
recommended to train students in visioning include,
i.  Audio/video/power point presentation on the competence
of visioning
ii.  Sharing vision of facilitators/ mentors with students
iii.  Visioning sessions in classroom: During these sessions
students are given time to meditate, calm down and then
vision their
a) Personal life in 10 years
b) Professional life in 10 years
iv. ~ Theme-based (guided) visioning sessions: Students are
asked to vision around the following themes and a prepare
rich picture of the same
a) Future of food production
b) Being an agroecologist
c) Features of an organic farm they intend to develop after
five years
v.  Students are asked to share their vision and present in
plenary
vi.  Joint visioning with farmers: Students along with farmers
vision the future of their farm, the changes to be made to
make it more sustainable. A vision document is prepared
and shared with farmers
vii. Vil Students are encouraged to write their
experiences of practicing visioning in a daily log and
reflective document.

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link

[P
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5 PA#66: How to train the competence of
observation in UoK using the Nextfood

approach

Nextfood
Practice Abstract #66

Partner University of Kerala, UoK, India, Dr. Manju S. Nair,

Dr. Anupama Augustine

Short title in English

How to train the competence of observation in UoK
the Nextfood approach

using

Short title in native
language
Short  summary  for | The University of Kerala hosts a one-month Certificate Course in

practitioners  (English)
on the final or expected
outcomes

Agroecology and Action Research in which the Nextfood
approach is employed to enhance students’ competences. The
course aims to train students to become agroecologists, for which
the action learning pedagogy is employed. Self-assessment of
competences by students at the end of the course shows
significant enhancement in the competence of observation.
Based on teachers’ experiences major educational activities
recommended to train the competence of observation include,

i) Observation sessions (Transect walk): During the first
day of the course students are sent for a transect walk and
they are allowed to observe ‘the real world out there’.

ii) IGP (Individual Group Plenary) model discussions:
After the observation activity, facilitators make
studentsexplore features of good observation and how it
is related to reflection and to present it in groups and
plenary.

iii) Photo novella: Reflective photography based on a given
theme improves observation skill of students

iv) Practicing reflection sessions can enhancestudents’
ability to observe, since observation and reflection
reinforce each other. A good observation leads to
unbiased reflection and improving the reflection
competence increases the quality of observation.

v) Observation sessions at field and rich picturing:
Students are instructed to observe the field and make a
rich picture of the current situation of the farm.

vi) Writing case report: Students write a case report of the
chosen farm, based on observation.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Link
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6 PA#67. A story to live not to tell

Nextfood Partner @ Heliopolis University, Adel Khaled, Alaa
Practice Abstract #67 Elhawwary, Reham Fathey Ali, Karim El
Mallawany

Short title in English

A story to live not to tell

Short title in native | lesd ¥ lednildad

language

Short  summary  for | In three connected cycles, SEKEM trains the core competences
practitioners  (English) | of visionary thinking, observation, participation, dialogue, and

on the final or expected
outcomes

reflection as part of the NextFood Approach. Out of 68 applicants
20 successful participants complete the course and the
educational journey starts from filtration of promising business
ideas to be achievable and realistic.

In cycle 1, participants were trained on agricultural modules in
connection with their business ideas at the SEKEM farm in Belbis,
Sharkia, Egypt. The training included introduction to organic
agriculture, bio-fertilizers, compost production, Integrated Pest
Management, introduction to horticulture, and livestock
husbandry. Furthermore, participants were trained on marketing
strategies, feasibility studies, and the business model canvas.

In cycle 2, held at Heliopolis University, the selected participants
from cycle 1 and convenient outside application that count for 20
participants with 15 start-up business projects out of 98
applications. The rhythm was more advanced to enhance
participants’ background in sales skills, business plans,
leadership skills, and project management. After this condensed
content, participants pitched their projects qualifying them to join
the 3rd cycle in which an incubation period of three months will be
designed to facilitate five start-ups projects to enter the local
market. SEKEM foundation and Entrepreneurship Center for
Social Impact will provide the start-up projects with technical
support and market knowledge to foster their movement onto the
large market in addition to regular follow-ups and consultation
sessions with the other promising ideas.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

M@ewY\cha\”aam&SEKAM&JMMJ\Q\;&\HNJP
NextFood
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7 PA#68. Back to nature with the organic

mindset
Nextfood  Partner Heliopolis  University, Adel Khaled, Alaa
Practice Abstract #68 Elhawwary, Reham Fathey Ali, Karim El
Mallawany

Short title in English

Back to nature with the organic mindset

Short title in native A gl Ll degdal) ) 3 gadl

language

Short summary  for | At the Sekem farm in Belbis, Sharkia, Egypt, organic agriculture
practitioners  (English) | undergraduate students participate in the Biodynamic Training

on the final or expected
outcomes

which is based on action-learning as part of the NEXTFOOD
project. . The training is lasting for two weeks where students get
connected with nature such as soil, compost, plant and animal,
which provide marvellous, energetic, dynamic teaching methods.
The training achieves cooperation between students, gender
equality, and complex problem-solving. The training is carried out
by Swiss experts and staff members of the Faculty of Organic
Agriculture, Heliopolis University. The 1%t Biodynamic Training
programme took place from 28 November to 10 December 2020.
The students from the 1st and 2nd grades were trained on soil
fertility, principles of soil structure, compost preparation, farm as
one unit, observation for the plantation, principles of livestock
husbandry, their morphology and anatomy of the ruminant, in
addition to the biological cycles of Nitrogen, phosphorus, and
carbon in environment.

The 2" Biodynamic Training programme took place from 3 to 11
April 2021, during the pandemic with all its precautions. 1% grade
students were trained on social entrepreneurship, cooperating
business, associative economics, team development, price
formation, and market economy. The 2™ grade students were
trained on plant anatomy, plant evolution, living organism,
creating farm individuality, and landscape organization. This
programme was a great opportunity to ensure diversification of
cultures and mindsets, improve students’ vision about field life
and get in touch with the dynamic ecological system.

Short summary  for
practitioners in native
language on the final or
expected outcomes
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8 PA#69: Build your own farm

Nextfood
Practice Abstract #69

Partner  Heliopolis University, Salma Nour El-Deen, Alaa
Elhawwary, Reham Fathey Ali, Karim El

Mallawany

Short title in English

Build your own farm

on the final or expected
outcomes

Short title in native Aalall dlic ) lin &8

language

Short summary  for | “Soil as natural capital of farming” is the main concept of the
practitioners  (English) | Biodynamic Training course for 61 fresh undergraduate students

of Organic Agriculture, Heliopolis University during two weeks that
took place from 17 to 28 October 2021 at the Sekem farm, Belbis,
Sharkia, Egypt.

The training focuses on understanding the principles of Organic
Agriculture, concepts of Biodynamic and compost production. The
students were introduced to multiple important topics such as soil
profiles, soil structures, soil fertility and the effects of physical,
chemical and biological factors on soil formation. The training
included as well multiple visits i.e. to Quarry, El Adlya Farm, El-
Mizan, Greenhouses of herbal and medicinal plants, domestic
livestock farm, and Sekem factories such as ISIS, Naturetex,
Lotus and were introduced to many agricultural products and
inspecting their production process. The numerous experiences
for students were effective for designing their own mini farms and
observe the seed germination and growth of the seedlings
through the two weeks of training.

The training enhanced the students’ participation, presentation
skills and performance through different and effective activities to
recognize many concepts of soil and organic agriculture
principles. The students came close to nature and farm life
achieving the goal of the NEXTFOOD approach training the five
core competences.

Short summary  for
practitioners in native
language on the final or
expected outcomes
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9 PA#70: How to organize an action-
learning course for Master's students of
different disciplines

Nextfood @ Partner University of Kerala, UoK, India, Dr. Manju S. Nair,
Practice Abstract #70 Dr. Anupama Augustine

Short title in English How to organize an action-learning course for Master's
students of different disciplines

Short title in native
language

Short summary for | The Centre for Agroecology and Public health at the University of
practitioners  (English) | Kerala (UoK) runs a Certificate course on Agroecology: Action
on the final or expected | Research and Education for post graduate students from multi-
outcomes disciplinary backgrounds. Major objective of the program is to
familiarise students with action learning techniques and thereby
enhance their skills and competences. Based on the experience of
organising the course, the following recommendations were made:

i) Make students write an ‘expression of interest’ while
applying for the course, so that attitude and expectations
of the students can be considered while making
admission decisions.

i) Make students answer the ‘initial questions’ in the
Nextfood model so that their current knowledge, skill set
and background can be assessed while deciding the
educational activities.

iii) Group division: Divide students into groups in such a
way that students from different disciplines make a
group.

iv) Introduce educational activities that are helpful for

students to realise peculiarities of their team
members, at the beginning of the course.

V) Plan educational activities that make students appreciate
multi-dimensional thinking.

Vi) Keep aflexible curriculum where students can suggest
topics for lectures/ discussion or other educational
activities

vii) Arrange peer learning sessions where students from a
particular academic background can share their
experience to those who are alien to the subject.

viii) Adjust the timeline of educational activities
accordingly for individual students, since previous
educational background may affect student performance.

ix) Convince University authorities about the advantages
of multi-disciplinary courses and ensure needed
permissions.

Short summary  for
practitioners in native
language on the final or
expected outcomes
Link
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10 PA#71:. Use non-university actors as

teachers in
course

Nextfood
Practice Abstract #71

an action-learning Master

Partner University of Kerala, UoK, India, Dr. Manju S. Nair,

Dr. Anupama Augustine

Short title in English

Use non-university actors as teachers in an action-learning
Master course

Short title in native

language

Short summary  for | Certificate course on Agroecology: Action research and education
practitioners  (English) | make use of non-university actors as teachers (facilitators).

on the final or expected
outcomes

Farmers, Local self-government leaders, Agriculture officers,
social activists facilitate action learning during the course. Based
on the experience of working with non-university actors and the
feedback received from them, following are the
recommendations:

1. Orienting non-university actors: Giving orientation to
non-university actors prior to the course is essential to
make them understand their roles and responsibilities.

2. Including non-university actors in the planning
workshop: Inputs from these actors can help in refining
curriculum to include ‘real life contexts’.

3. Make students aware of the contributions/work/
achievements of non-university actors before assigning
joint sessions with non-university actors.

4. Highlight mutually beneficial outcomes of association,
and clearly state nature of expected benefits enjoyed by
the actors.

5. Include regional language as medium of instruction, if
the non-university actors are not familiar with English
(medium of instruction at university) and translating
relevant documents to regional language will be helpful.

6. Develop long term relationship with non-university
actors by entering into joint activities other than course,
by which competence and attitude of the actors can be
improved.

7. Honour/acknowledge contributions of non-university
actors.

Short  summary  for
practitioners in native
language on the final or
expected outcomes
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11 PA#72: What it requires to interact with

farmers

and

other  non-university

teachers in a field-based course

Nextfood @ Partner

Practice Abstract #72

Short title in English

Short title in native
language
Short  summary  for

practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link
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University of Kerala, UoK, India, Dr. Manju S. Nair,
Dr. Anupama Augustine

What it requires to interact with farmers and other non-
university teachers in a field-based course

The Certificate course on Agroecology: Action Research and
Education at Kerala University, India, provides opportunities for
students to interact with farmers and other non-university actors.
This includes interactive sessions, lecture sessions, competence
training sessions and facilitating field work. A meaningful
interaction with non-university actors necessities preparation from
the part of students. Major recommendations based on student
experience are:

)

Vi)

Stimulating an attitudinal change in students, so
that they are able to appreciate participatory learning
techniques and co-creation of knowledge, by which
conventional teacher-student roles are redefined.
Improved understanding of students regarding the
background of non-university actors and
significance of their contributions can enhance quality
of interactions

Ice-breaking session to familiarise students with non-
university actors at the beginning of the course.

Improvement in non-sector specific skills such as
personal management skills, team working and
interpersonal skills, and fundamental skills is essential
to interact with non-university actors.

Practicing competences such as observation,
reflection, dialoguing and visioning can improve quality
of sessions with non-university actors.

Developing a clear vision of learning outcomes and
preparations before sessions with non-university
actors in activities such as,
Participation at field and sharing the findings with non-
university actors.
Preparation of interview schedule
Joint visioning sessions with non-university actors.
Preparation of client document.
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12 PA#73:. Development of inventory of
skills and roadmap for the transition to

more resilient agrifood and forestry
systems
Nextfood @ Partner RUC, Niels Heine Kristensen, Stine Rosenlund

Practice Abstract #73

Short title in English

Short title in native
language

Short  summary  for
practitioners  (English)

on the final or expected
outcomes

Hansen

Development of inventory of skills and roadmap for the
transition to more resilient agrifood and forestry systems
Udvikling af systematiseret oversigt og kgreplan for omestilling til
et mere resilient landbrugs- og fgdevaresystem

A thorough assessment has been carried out through interviews,
mapping and reviews of current science, education and training
systems.

The assessment generally pointed out that a sustainable
transition in the agrifood system is characterized by complexity
and continuous change. Therefore, all involved actors need to
have the skills to keep adapting to new challenges and
possibilities, but also to push such development through skills in
life-long learning, problem-solving and innovation.

It is also highlighted that the complexity requires that solutions are
developed across current divisions, such as those between the
scientific and practical, and divisions by sector, institution, culture,
geography or generation leading to a need for skills on working
collaboratively and on understanding the agrifood system as a
larger whole.

Thus, in order to support a sustainable transition, educators
should ensure that the identified skills are catered for in relevant
educational offers. This includes a more holistic and synchronized
re-design of knowledge institutions to support interdisciplinary
collaborations and holistic systems perspectives. Furthermore,
practitioners within the area of agriculture or the associated bio-
value chains, should maintain an open mind-set amongst
themselves and their employees/colleagues, and seek lifelong
learning.

To support this the NextFood project has developed the NextFood
Audit Tool, which is designed to generate awareness and
reflection among educational actors.

Furthermore a roadmap has been developed that may serve as a
guide for sustainable agricultural and forestry education and
training activities for educational programmes within the
European Union and elsewhere.
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Short  summary  for
practitioners in native
language on the final or
expected outcomes

Der er foretaget en grundig vurdering gennem interviews,
kortleegning og analyse af nuveerende forsknings- og
uddannelsessystemer.

Undersggelsen peger generelt pa, at en baeredygtig omstilling i
landbrugssystemet er preeget af kompleksitet og kontinuerlige
&endringer. Derfor skal alle involverede aktgrer have
feerdighederne til at blive ved med at tilpasse sig nye udfordringer
og muligheder, ogsa gennem livslang leering, problemlgsning og
innovation.

Det fremhaeves ogsd, at kompleksiteten kraever, at der udvikles
lzsninger pa tveers af nuvaerende opdelinger, f.eks. mellem det
videnskabelige og praktiske, mellem opdelinger efter sektor,
institution, kultur, geografi eller generation. Der er behov for
feerdigheder i at samarbejde og til at forstd landbrugs- og
fodevaresystemet som en starre helhed.

For at understgtte en beeredygtig omstiling bar
undervisningsinstitutioner sikre, at de identificerede feerdigheder
findes i relevante uddannelsestilbud. Denne undervisning bgr
omfatte et mere holistisk og synkroniseret re-design af
vidensinstitutionerne for at understgtte tveerfaglige samarbejder
og systemperspektiver. Desuden bgr praktiserende undervisere
inden for landbrug og de tilhgrende veerdikeeder opretholde et
abent sind mellem sig selv og deres medarbejdere/kolleger blandt
andet gennem malrettet efteruddannelse (livslang leering). For at
understgtte dette har NextFood-projektet udviklet NextFood Audit
Tool, som er designet til at skabe refleksion blandt
uddannelsesaktarer.

Desuden er der udviklet en roadmap/kgreplan, der kan tjene som
vejledning for beeredygtige landbrugs- og skovbrugsuddannelser
og uddannelsesaktiviteter for uddannelsesprogrammer i EU og
andre steder.
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- A
13 PA#74. Development

of sustainable

farming systems I+Il — dialogue

Nextfood
Practice Abstract #74

Partner | University of South Bohemia in Ceské

Budéjovice, Jan Moudry

Short title in English

Development of sustainable farming systems I+l — dialogue

Short title in native | Projektovani udrzitelnych systému hospodareni I+l — dialog
language

Short  summary  for | Communication skills, including dialogue, were assessed as one
practitioners  (English) | of the areas with the biggest need for development at the

on the final or expected
outcomes

University of South Bohemia (CZ). As part of the teaching and
learning activities, in which teachers often give monologue
lectures and students participate passively, we focused on
improving communication with all involved actors. For educators,
farmers and practitioners, this meant giving more space to
students, change in the way they express themselves (less
dominant attitude, listening, presenting topics without expressing
their own attitude), moderating the discussion and moving it
carefully to relevant topics. Students were motivated to intensify
communication through the introduction and presentation of their
own topics, expressing their opinions, and creating discussion
blocks where of student groups seeking and presenting
arguments from different perspectives. Communication with
external experts, moderated by the teacher, played an important
role, during which the students presented and defended their
procedures applied in student projects and developed and
improved them in cooperation with farmers and practitioners.
Compared to the beginning of the course, there has been a
significant shift in students' communication skills and their active
involvement has significantly improved which was also perceived
by the students themselves and seen in their competence self-
assessment.. and It is necessary to constantly motivate students
to communicate, in a non-aggressive and unobtrusive manner
and to overcome the initial stage, when students do not react for
a relatively long time (do not enter into dialogue or present their
own opinions) and gradually motivate, even the more passive
ones, to dialogue.

Short summary  for
practitioners in native
language on the final or
expected outcomes

Komunika¢ni schopnosti, vc€etné dialogu, byly v ramci
vzdélavacich aktivit vyhodnoceny jako jedna z oblasti s néjvétsi
potfebou rozvoje i na Jihodeské univerzit¢é v Ceskych
Budéjovicich . V ramci vyuky a vzdélavacich aktivit, které jsou
Casto vedeny formou monologu pedagoga a pasivni ucasti
posluchadu, jsme se zaméfili na zlepSovani komunikace vSemi
zapojenymi aktéry. Pro pedagogy, zemédélce a experty z praxe
to znamenalo poskytnuti vice prostoru studentum, zmény ve
zpusbu vyjadfovani (méné dominantni postoj, naslouchani,
predkladani témat bez vyjadfeni vlastniho postoje hned v
pocatku), moderovani diskuse a jeji nenasilné posouvani k
relevantnim tématim. Studenti byli motivovani k intenzivnéjsi
komunikaci kladenim durazu na pfinaseni a predstavovani
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vlastnich témat, vyjadfovani nazoru k dil¢im otazkam, vytvarenim
diskusnich blokl, béhem kterych byli rozdéleni na skupiny
vyhledavajici a predkladajici argumenty z rdznych uhld pohledu.
Vyznamnou roli hrala komunikace s externimi experty,
moderovana pedagogem, béhem které student predkladali a
obhajovali své postupy uplatnéné v ramci studentskych projektu
a rozvijeli a vylepSovali je ve spolupraci se zemédélci a experty z
praxe.

Ve srovnani se zacatkem kurzu doSlo k vyraznému posunu v
komunikacénich schopnostech student a vyrazné se zlepsilo jejich
aktivni zapojeni. Tento posun zaznamenali studenti v ramci
sebehodnoceni jako nejvyraznéjSi.Nezbytna je soustavna
motivace studentl ke komunikaci, probihajici neagresivné a
nenapadné. Je potifeba pfekonat pocatecni stadium, kdy studenti
pomérné dlouhou dobu nereaguji (nevstupuji do dialogu,
neprezentuji vlastni nazory) a postupné motivovat k dialogu i ty
pasivnéjsi.

Link
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- A
14 PA#75. Development

of sustainable

farming systems I+ll — observation

Nextfood = Partner  University of South Bohemia in Ceské
Practice Abstract #75 Budéjovice, Jan Moudry
Short title in English Development of sustainable farming systems I+l -

observation

Short title in native | Projektovani udrzitelnych systémui hospodareni I+Il — pozorovani
language

Short  summary  for | Essentially observation as a competence is the independent
practitioners  (English) | examination and mapping of the situation in the surrounding

on the final or expected
outcomes

world. Within the course at the University of South Bohemia (CZ2),
observation was carried out on two levels - directly in the field and
on the basis of digital maps and other visual materials. In the first
part of students’ projects, as part of observation, students firstly
evaluate the selected area on the basis of maps and photographs
(use of Land Parcel Identification System (LPIS)) and then the
observation takes place directly in the field. Students identify
potentially risky places with the help of LPIS and search for and
monitor them directly in the field. In the next part of the project,
students propose measures to improve environmental stability
and consult with farmers and other external experts. During the
course, students' insight into practice improved in terms of
orientation in map materials, which can identify environmental
problems in the agricultural landscape, and especially in terms of
thinking in designing measures that should fulfill environmental
and agricultural functions. It is appropriate to spread the
independent work of students over a longer period of time to make
it possible to evaluate the development of students' abilities in the
long term and especially to incorporate gradually their practical
skills consecutively. If climatic conditions or other factors (annual
weather conditions, vegetation) require it, it is possible to reverse
the observation procedure and first make observations in the field
and then in a digital environment. Before the actual observation,
it is good to acquaint students with the theory, but not to draw
attention to specific cases in the area of interest.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Podstatou pozorovani je nezaujaté zkoumani a mapovani situace
v okolnim svété, resp. zajmove oblasti. Vramci kurzu bylo
pozorovani realizovano na dvou Urovnich — pfimo v terénu a na
zakladé mapovych a dalSich vizualnich podkladu. V ramci
pozorovani je vybrané uzemi nejprve hodnoceno na zakladé
mapovych podkladu a fotografii (vyuziti LPIS) a nasledné probiha
pozorovani pfimo v terénu. Studenti identifikuji potencialné
rizikova mista nejprve s pomoci LPIS a nasledné je vyhledavaji a
monitoruji pfimo v terénu. V dalSi ¢asti projektu jsou navrhovana
opatfeni  zlepSujici environmentalni opatfeni, ktera jsou
konzultovana se zemédélci a dalSimi externimi odborniky. V
prubéhu kurzu se zlepsil vhled studentl do praxe, pokud jde o
orientaci v mapovych podkladech, z nichz Ize identifikovat
environmentalni problémy v zemédélské krajiné, a predevsSim
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pokud jde o zpUusob mysleni pfi navrhovani opatreni, jez by méla
pInit environmentalni i hospodarské funkce. Je vhodné rozprostfit
samostatné prace studentt do delSiho ¢asového Useku, aby bylo
mozné vyvoj schopnosti studentl vyhodnocovat dlouhodobé a
hlavné aby se jejich praktické dovednosti postupné budovaly ve
vzajemné navazujicich krocich. Vyzaduji-li to klimatické
podminky ¢i jiné faktory (pocasi v prabéhu roku, pribéh vegetacni
sezony), je mozné postup pfi pozorovani obratit a nejprve provést
pozorovani v terénu a az nasledné v digitalnim prostfedi. Pred
samotnym pozorovanim je dobré seznamit studenty s teorii,
avSak neupozoriiovat na konkrétni pfipady v zajmovém uzemi.

Link

EUROPEAN UNION

Next sa

FOODR

27




- A
15 PA#76:. Development

of sustainable

farming systems I+l - multi-actor
approach
Nextfood = Partner  University of South Bohemia in Ceské

Practice Abstract #76

Budéjovice, Jan Moudry

Short title in English

Development of sustainable farming systems I+l — multi-
actor approach

Short title in native | Projektovani udrzitelnych systémd hospodafeni I+Il — zapojeni
language externich aktér(

Short summary  for | To strengthen the connection between education and direct
practitioners  (English) | agricultural practice, the course at the University of South

on the final or expected
outcomes

Bohemia (CZ), involves other external actors in the teaching
process directly representing agricultural practice and. Student
projects cover the three pillars of agroecology - agricultural,
environmental and socio-economic. External actors are involved
in teaching: in addition to farmers there are environmental experts
from organizations dealing with environmental protection and
agroecology and who work mainly in the environmental part of the
project; and social experts dealing with social work, care, and
social agriculture. In addition to cooperation on the socio-
economic part of student projects, some organizations also
provide space for the implementation of these projects. The
agricultural part of the projects involves mainly farmers, but also
consultants and representatives of control and certification
organizations for organic farming. Each of the groups of external
actors is involved in discussions with students and evaluation of
student projects, as well as in mutual discussions with each other,
with the active participation of students. The choice of suitable
external actors (especially in terms of communication skills and
willingness to devote time to cooperation) and the thorough
preparation before the start of the course, when external experts
are acquainted with the overall structure of the course and their
own role, proves to be crucial. It is necessary to emphasize the
mutually balanced position of course participants and that
teachers, researchers, and external partners are not superior to
students or each other but at the partnership level.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Pro posileni propojeni vzdélavani s pfimou zemédélskou praxi
jsou v ramci kurzu do procesu vyuky na JihoCeské univerzité v
Ceskych Budg&jovicich zapojovani dal$i aktéfi, reprezentujici
pfimo zemédélskou praxi. Studentské projekty pokryvaijici tfi pilife
agroekologie — zemédélsky, environmentalni a socio-
ekonomicky. Do vlastni vyuky jsou zapojovani externi odbornici z
kazdé ze zminovanych oblasti. Vedle zemédélcl, jde o
environmentalni experty z organizaci zabyvajicich se ochranou
Zivotniho prostfedi a agroekologii, ktefi spolupracuji zejména v
environmentalni ¢asti projektu a odborniky ze socialni sféry,
zabyvajici se socialni praci, péci, socialnim zemédélstvim a
dal§imi relevantnimi problematikami. Vedle spoluprace na socio-
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ekonomické ¢asti studentskych projektl jsou nékteré organizace
take poskytovatelem prostoru pro realizaci téchto projektt. Do
zemeédélské ¢asti projektu jsou zapojeni zejména zemédélci, ale i
poradci a zastupci kontorlnich a certifikaCnich organizaci pro
ekologické zemeédélstvi. Kazda ze skupin externich aktérd je
zapojena do diskusi se studenty a hodnoceni studentskych
projektu, ale i ke vzajemnym diskusim mezi sebou, za aktivni
UCasti studentu. Jako kliCova se ukazuje volba vhodnych
externich expertl (zejména z pohledu komunikaénich schopnosti
a ochoty vénovat Cas spolupraci) a dusledné pripravé pred
samotnym zahgjenim kurzu, kdy jsou externi odbornici
seznameni s celkovou strukturou kurzu a vlastni roli. Je potfeba
zdurazriovat vzajemné rovnovazné postaveni Ucastnik( kurzu
(pedagogoveé, vyzkumnici, ani externi partnefi nejsou nadfazeni
studentdm ani sobé navzajem) jedna se na Urovni partnerstvi.

Link
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16 PA#77. New instruments for design and

implementation

options at Lifelong

Learning (LLL) Level

Nextfood
Practice Abstract #77

Partner | University of Bologna, Davide Viaggi, Yaprak

Kurtsal, Giacomo Rinaldi, Federica Savini

Short title in English

New instruments for design and implementation options at
Lifelong Learning (LLL) Level

Short title in native | Individuazione di nuovi strumenti e opzioni di
language implementazione nell’ambito della formazione continua
Short summary  for | LLL is an ongoing process of learning and adapting throughout

practitioners  (English)
on the final or expected
outcomes

life. The European Skills Agenda appraises LLL as fundamental
to build a resilient system while the European Education Area
considers LLL to be critical. Fostering LLL is among the priorities
of the EU rural development policy. However, the results of a
survey conducted within NextFOOD (NF) suggests that several
gaps exist in this educational area, including limited coordination
between LLL and education in the Agri-Food and Forestry sectors
(AFF). Hence, within NF policy tools responding to specific policy
objectives were proposed to guide policymakers and key actors
involved in LLL to overcome these gaps. A policy objective that
needs urgent action is designing LLL courses that meet the needs
of the sector and are accessible and inclusive for all. The policy
tools proposed were: i) prioritising (and introducing new) LLL
courses at educational institutions, ii) designing a LLL approach
that is flexible, short, digital and affordable (or free); iii)
establishing multi-actor instruments to enhance LLL.

Another policy objective was to enable training of educators by
designing LLL modules that keep teachers’ and educators’ skills
continuously up-to-date; and by supporting education of
agricultural advisors, designing policies to establish a platform of
advisors, and tailor-made implementation solutions on the
national/local levels. Finally, supporting the continuous education
of workers/farmers in the AFF sectors was another critical policy
objective. The proposed policy tools were to design programmes
which allow for continuous education of AFF professionals
throughout their career (regardless of age and gender); and to
enhance and systemize peer-to-peer learning.

Short summary  for
practitioners in native
language on the final or
expected outcomes

La formazione continua (FC) € un processo di apprendimento e
adattamento che avviene durante tutta la vita. Per 'European
Skills Agenda essa e fondamentale per costruire un sistema
resiliente, mentre la European Education Area lo considera
nevralgico. La promozione della FC ¢ tra le priorita della politica
di sviluppo rurale UE, tuttavia, ad oggi in quest’area esistono
diverse lacune, tra cui il coordinamento limitato tra la FC e
I'educazione nel settore AFF (Agri-Food e Forestry). Il Progetto
NextFOOD ha proposto alcuni strumenti politici per specifici
obiettivi, pensati per i policymakers e gli attori chiave coinvolti
nella FC.
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Un obiettivo ritenuto critico € quello inerente la progettazione di
corsi di FC che soddisfino le esigenze del settore e siano
accessibili e inclusivi. A tal fine sono stati proposti i seguenti policy
tools: i) dare priorita a corsi di FC presso le istituzioni educative,
e/o introdurne di nuovi, ii) progettare un approccio flessibile,
breve, digitale ed economico (o gratis); iii) istituire strumenti
multi-attore per migliorare la FC.

Un altro obiettivo € quello di favorire la formazione degli
insegnanti, che deve essere attuato con i) la progettazione di
moduli FC che aiutino ad aggiornare le loro competenze; e ii) il
supporto alla formazione dei consulenti agricoli e la progettazione
di politiche per stabilire un piattaforma di consulenti e soluzioni di
implementazione su misura a livello nazionale/locale.

Infine, il sostegno alla FC dei lavoratori/agricoltori nei settori AFF.
E stato proposto di i) progettare programmi che consentano la FC
dei professionisti AFF durante tutta la loro carriera
(indipendentemente da eta e sesso); e ii) migliorare e mettere a
sistema l'apprendimento da pari a pari.

Link

EUROPEAN UNION

Next sa

FOODR
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17 PA#78:. New instruments design and
implementation options at Pre-University
Education Level

Nextfood
Practice Abstract #78

Partner | University of Bologna, Davide Viaggi, Yaprak

Kurtsal, Giacomo Rinaldi, Federica Savini

Short title in English

New instruments design and implementation options at Pre-
University Education Level

Short title in native | Individuazione di nuovi strumenti e opzioni di
language implementazione nell’ambito dell’istruzione pre-universitaria
Short summary  for | Pre-University education is of critical importance for equipping

practitioners  (English)
on the final or expected
outcomes

students with skills and basic knowledge, especially on issues
fundamental to face today’s challenges of sustainability and
gender. According to a NextFOOD (NF) survey on key
stakeholders informed about education in the Agri-Food and
Forestry (AFF) sectors, Pre-University received the lowest score
for being “effective to improve learners’ skills and knowledge”. To
address these gaps, policy objectives were identified to be
targeted at Pre-University, namely: a) increasing financial support
and investments; b) enhancing hard and soft skills; and c)
updating the curricula to meet the needs of the sector. To achieve
these, policy tools were proposed to guide policymakers and
other key stakeholders involved in policy making in education.
The policy tools suggested to enhance competencies and skills
included: i) integrating soft skills into the curricula starting from
early ages; and ii) enabling continuous learning of trainees. The
tools identified to update the curricula focused on: i) establishing
a connection between education and real life; ii) adopting new
learning approaches; and iii) integrating sustainability and related
good practices into the curricula.

In order to increase financial support, i) investments in new
technologies and instruments in schools; and ii) investments to
improve education in ICT by means of skilled educators, were
proposed.

Finally, an overall suggestion was to improve coordination and
dialogue among different levels of education (i.e. Pre-University,
University, VET, LLL), not only regarding dialogue between
actors, but also among policies and policy-making processes (e.g.
reducing bureaucratical burden).

Short  summary  for
practitioners in native
language on the final or
expected outcomes

La formazione pre-universitaria € fondamentale per dotare gli
studenti di competenze e conoscenze di base, soprattutto su temi
come la sostenibilitd e il genere, fondamentali per affrontare le
sfide odierne. Secondo lindagine condotta tra i principali
stakeholder delliistruzione AFF (Agri-Food and Forestry)
allinterno del progetto NextFOOD (NF), questo settore ha
ricevuto il punteggio piu basso per quello che riguarda I'efficacia
nel migliorare le competenze e le conoscenze degli studenti. Per
raggiungere questi obiettivi, sono stati proposti strumenti politici
per supportare i responsabili politici e altre parti chiave coinvolte
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nella definizione delle politiche in materia (ad es. educational
managers).

Questi strumenti sono: i) integrare le soft skills nei curricula a
partire dalla prima infanzia; e ii) consentire |'apprendimento
continuo dei tirocinanti.

Per aggiornare i curricula: i) stabilire una connessione tra
istruzione e vita reale; i) adottare nuovi approcci
all'apprendimento; e iii) integrare la nozione di sostenibilita e le
relative buone pratiche nei curricula. Al fine di aumentare il
sostegno finanziario sono stati suggeriti: i) investimenti in nuove
tecnologie e strumenti nelle scuole; e ii) investimenti per
migliorare listruzione ICT (Information and Communications
Technology) attraverso educatori qualificati. Infine, un
suggerimento generale €& stato quello di migliorare il
coordinamento e il dialogo tra i diversi livelli di istruzione (cioé pre-
universitario, universitario, istruzione e formazione professionale,
formazione continua), non solo per quanto riguarda il dialogo tra
gli attori, ma anche tra le politiche e i processi decisionali (ad es.
riduzione degli oneri burocratici).

Link

Next sa
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18 PA#79: New instrument design and

implementation options at

University

Education Level

Nextfood
Practice Abstract #79

Partner | University of Bologna, Davide Viaggi, Yaprak

Kurtsal, Giacomo Rinaldi, Federica Savini

Short title in English

New instrument design and implementation options at
University Education Level

Short title in native | Individuazione di nuovi strumenti e opzioni di
language implementazione nell’ambito dell’istruzione universitaria
Short summary  for | University education takes a pivotal role in combatting the

practitioners  (English)
on the final or expected
outcomes

challenges faced by the Agri-Food and Forestry (AFF) sectors. In
this vein, within NextFOOD, some policy objectives and policy
tools have been proposed to guide EU member states,
policymakers, and other key stakeholders involved in policy
making in education.

One of the key policy objectives identified was to enhance
students’ and teachers’ skills. To do so, policy tools suggested
were: i) introducing and improving courses on soft skills and digital
skills, and, for teachers, courses on new education techniques; ii)
increasing experience-sharing with other educational levels; iii)
establishing closer collaboration between faculties and education
experts. More in detail, to enhance digitalization: i) increasing
the use of digital technologies; ii) mobilising funding to provide
technological instruments.

Moreover, the critical importance to update curricula was
stressed, by: i) incorporating formal, non-formal and informal
education; ii) integrating the notion of sustainability into
education;iii) establishing an integrated qualification framework;
and iv) providing internships and field trips utilising the NextFOOD
approach.

Furthermore, these processes need to be accompanied by
international cooperation, achievable through: i) financing
international exchanges; and ii) incentivizing joint classes with
different countries.

Finally, the importance of collaborative policy-making was
underlined, to be achieved via: i) enhancing Public-Private
Partnerships, ii) reducing the administrative burden, and creating
tax incentives; and iii) enhancing multi-stakeholder approaches
by establishing a permanent platform with diverse
representatives.

Short summary  for
practitioners in native
language on the final or
expected outcomes

L'istruzione universitaria € fondamentale per le sfide future dei
settori AFF (Agri-Food e Forestry). Percio, all’interno del Progetto
NextFOOD (NF), sono stati proposti alcuni obiettivi e strumenti
politici per guidare gli Stati UE, responsabili politici e altri attori-
chiave coinvolti nella definizione delle politiche in materia.

Uno degli obiettivi individuati & stato quello di migliorare le
competenze di studenti e insegnanti. Gli strumenti suggeriti
sono stati: i) I'introduzione o il miglioramento di corsi su soft skills
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e digital skills e, per i docenti, corsi sulle nuove tecniche
educative; ii) aumentare la condivisione di esperienze educative
con altri livelli di istruzione; iii) stabilire maggiori collaborazioni tra
le universita ed esperti dell'educazione.

Piu in dettaglio, per potenziare la digitalizzazione: i) maggiore
uso di tecnologie digitali; e ii) finanziamenti per la fornitura di
strumentazioni.

Importante € l'aggiornamento dei curricula, da perseguire: i)
incorporando l'istruzione formale, non formale e informale; ii)
integrando la nozione di sostenibilita; iii) stabilendo un quadro
integrato delle qualifiche; e iv) fornendo stage e formazione sul
campo con l'approccio NextFOOD.

Altro elemento € la cooperazione internazionale, realizzabile
con: i) il finanziamento di scambi internazionali; ii) incentivazione
di joint classes di paesi diversi.

Infine, €& stata sottolineata limportanza di un processo
decisionale collaborativo, da raggiungere: i) con |l
rafforzamento dei partenariati pubblico-privato, ii) con la riduzione
degli oneri amministrativi e la creazione di incentivi fiscali; e iii)
rafforzando gli approcci multi-attore con un tavolo permanente di
rappresentanza.

Link

Next vo
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19 PA#80: New instrument design and
implementation options at Vocational
Education and Training (VET) Level

Nextfood
Practice Abstract #80

Short title in English

Short title in native
language
Short  summary  for

practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes
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Partner | University of Bologna, Davide Viaggi, Yaprak

Kurtsal, Giacomo Rinaldi, Federica Savini

New instrument design and implementation options at
Vocational Education and Training (VET) Level

Individuazione di nuovi strumenti e opzioni di
implementazione nell’ambito dell’istruzione e formazione
professionale (IFP)

VET addresses all people of working age and can be
complementary to University education. This alternativity makes
VET a strategical element to include citizens, especially young
people that are not in education, employment or training (NEETS)
in the countries’ development. However, several structural and
specific gaps exist. In the scope of NextFOOD, policy tools were
identified responding to specific policy objectives and suggested
to EU/national/local policymakers, as well as to education
managers and all stakeholders involved in VET.

A policy objective, perceived as urgent, is to enable recognition of
diplomas, which can be achieved through a unified certification
scheme valid throughout the EU.

Another important objective is to integrate new learning
approaches and introduce new programs in VET stimulating
integration of new approaches of education (e.g. action
learning) and new contents in programs (e.g. multidisciplinary).
However, to date, there is a general lack of skills of teachers and
trainers, putting limits to the impact of the previous policy tool.
Hence, it is important to set a mandatory European Credit
Transfer and Accumulation System (ECTS) for VET teachers (or
trainers).

Meanwhile, all the above-mentioned objectives require the
ensuring of financial support to VET, even when the demand
is low (moving from market-driven to policy-driven). Besides,
increasing financial support and technological equipment
specifically for young professionals can represent a way to
achieve strategic objectives. Finally, member States are
encouraged to improve coordination and harmonization of
policies about VET in the Agri-Food and Forestry sectors,
allowing a better integration of human resources throughout
Europe.

| corsi di IFP sono progettati per coloro in eta lavorativa e possono
essere alternativi all’'universita. Questa alternativita rende gli IFP
strategici per l'inclusione dei cittadini nello sviluppo dei paesi,
soprattutto per i giovani che non studiano, non hanno un lavoro e
non sono impegnati in percorsi formativi (NEET).

Tuttavia, questo settore mostra lacune. All'interno del Progetto
NextFOOD, sono stati identificati alcuni strumenti politici che
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rispondono a specifici obiettivi, pensati per i decisori politici
UE/nazionali/locali, i responsabili dell'istruzione e tutte le
parti coinvolte nell'lFP.

Un obiettivo, percepito urgente, & quello di consentire |l
riconoscimento dei diplomi, raggiungibile attraverso un sistema
di certificazione unificato per tutta I'UE.

Un altro obiettivo & quello di integrare nuovi approcci educativi
e introdurre nuovi programmi nell'IFP: una strada puo essere
quella di integrare nuovi approcci come l'action learning e nuovi
contenuti nei programmi (es. multidisciplinarita).

Tuttavia, la generale carenza di competenze degli insegnanti
pone dei limiti all'attuazione di questi strumenti.

Percio, e importante impostare un sistema di conseguimento
obbligatorio di CFP (Crediti Formativi Professionali) per i
formatori professionali.

Inoltre, tutti questi obiettivi richiedono la garanzia di un sostegno
finanziario, anche quando la domanda €& bassa, cosi da passare
dal “market driven” al “policy driven”.

Finanziamenti anche per lacquisto di attrezzature
tecnologiche, soprattutto per i giovani.

Infine, gli Stati UE sono incoraggiati a migliorare il
coordinamento e l'armonizzazione delle politiche sull'lFP
nelllAFF, consentendo una migliore integrazione delle risorse
umane in Europa.

Link

EUROPEAN UNION

Next vo
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20 PA#81. Agrifood and forestry education
in Europe — an informatics approach

Nextfood
Practice Abstract #31

Short title in English

Short title in native
language
Short summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link

Partner  Lund University, Sweden, Stephen Burleigh,
Hakan Jonsson

Agrifood and forestry education in Europe — an informatics
approach

Livsmedels- och lantbruksutbildning i Europa — en informatik
ansats

The purpose of the study carried out at Lund University, Sweden,
was to identify potential gaps in education in European Masters’
programs concerning the ‘Inventory of Skills’ needed by the next
generation of agrifood students to address the global challenges
of the future. The ‘Inventory of Skills’ was developed in the course
of the NextFOOD project. For the study, we used an informatics
website analysis approach, whereby we looked for specific
keywords associated with the skills in agrifood Masters’ program
websites. We found that food-related programs are strongly
associated with the theme Innovation; agriculture programs with
the theme Sustainability; and forestry programs with the theme
Strategic Management. Potential gaps in education include
agriculture and network-building, forestry and Life-Long Learning.
Our study can serve as a practical decision-support tool for
education managers when developing programs in agrifood
education at Masters level. Teachers can see if their programs
and individual courses use the vocabulary and concepts from the
‘Inventory of Skills’, especially educational activities associated
the gaps identified here, and adjust their curricula if needed.
Syftet med studien, som utférdes av Lunds universitet, Sverige,
var att identifiera potentiella luckor i utbildningen i europeiska
masterprogram angaende de fardigheter som behdvs av nasta
generations jordbruks och livsmedelsstudenter for att moéta
framtidens globala utmaningar. Studien bygger vidare pa den
fardighetsinventering som tidigare utforts inom projektet
NextFOOD. For studien anvande vi oss av en webbanalysmetod,
dar vi letade efter specifika nyckelord forknippade med
kompetensen for masterprogram for agrifood. Vi fann att
livsmedelsrelaterade program ar starkt forknippade med temat
Innovation, lantbruksprogram med temat Hallbarhet och
skogsbruksprogram med temat Strategiskt ledarskap. Bland
potentiella luckor i utbildningarna fanns natverksbyggande inom
jordbruksutbildningar  och livslangt  larande inom
skogsbruksutbildningar. Var studie kan fungera som ett praktiskt
beslutsstodsverktyg for utbildningsansvariga vid utveckling av
masterprogram inom jordbruks- och livsmedelsutbildning saval
som andra utbildningsaktiviteter och. Larare kan se om deras
program och individuella kurser anvander sig av identifierade
viktiga begrepp och de luckor som identifierats, och kan vid behov
justera sina laroplaner.
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21 PA#82:
differences

environment

Nextfood
Practice Abstract #82

Incorporating cultural
in an action learning
Partner ISEKI-Food Association, Austria, Katherine Flynn

Short title in English

Incorporating cultural differences in an action learning
environment

Short title in native

language

Short summary  for | Working with a diverse group of people can be both a challenge
practitioners  (English) | and an advantage. In our online action learning course,

on the final or expected
outcomes

FoodFactory-4-Us, student teams worldwide volunteer for a
competition to solve a food sustainability issue. Since 2019, we
have worked in an online only environment with students from
universities in 17 countries. Students attend six online sessions
where they share their personal, and very diverse, experiences in
food sustainability as they prepare their competition project.

The challenges we faced from working online with such a diverse
group were both technical (e.g., scheduling to accommodate
varied time zones, differences in internet reliability) and cultural
(e.g., differences in mastery of English, comfort interacting with
instructors). We found several ways to use these challenges to
improve our course for all students. These methods are:

¢ Recording all online sessions so students could rewatch
to ensure their understanding or find a more suitable time
or a time/place with a better internet connection.

e Scheduling a time in every session for open questions
where we encouraged any question on any aspect of the
course.

e Using random breakout groups in almost all sessions in
which students worked with other students from the
diverse group to answer a specific question.

e Varying day of the week and time of the day for each
online session.

e Simplifying our online requirements i.e., instead of using
a tool needing a good connection like Miro we
reorganized our sessions to use only a video (or audio)
tool like Zoom.

With these basic changes to our online competition course, we
aimed to have all students feel that they were equally valuable
and contributing members of the learning community.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Link
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22 PA#83. Considering

the skills and

training needs of facilitators in action-
based learning

Nextfood
Practice Abstract #83

AFS, Greece, Elisavet Papadopoulou, Georgia
Zafeiriou, Anna-Maria Krooupa

Partner

Short title in English

Considering the skills and training needs of facilitators in
action-based learning

practitioners  (English)
on the final or expected
outcomes

Short title in native | Ytrohoyidovtag TIG QEEIOTNTEG KAI TIG EKTTAIOEUTIKEG AVAYKEG TWV
language EKTTAIBEUTWV EVEPYOUGS UABNong
Short summary  for | Depending on the context of action-based learning practices, it is

possible that facilitators will have considerable training needs in
supporting action-based learning at large.
From our experience in Greek Higher-Education Institutions, we
found a wide range of skills to be highly relevant to this approach.
These were:
e time-management,
e classroom management,
e presentation skills,
e confection of more suitable assessment methods,
e networking,
e ‘“translating” educational activities into developing and
promoting skills,
e developing/redesigning curricula,
e organizational skills,
e interpersonal skills (developing trusting relationships and
non-judgmental learning environments),
e communication with students and other actors,
e adaptability and
o flexibility.

Furthermore, the facilitator's level of competence in all of the
NextFood sustainability core competences (reflection, visionary
thinking, dialogue, participation, transformative learning) is crucial
if they are to convey them to students effectively.

In our case we spend a lot of time with our facilitators, in order to
make them mindful of these skills and to engage them in a co-
creative process of the curriculum design. However, it becomes
more and more evident that there is high need for a more formal
and standardized training process that will enable and empower
facilitators in their role. This would enhance the impact of their
teaching and the impact of the NextFood approach at large. It
could also create a more permanent culture of action-learning for
sustainability in Agricultural Higher Education.
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Short  summary  for
practitioners in native
language on the final or
expected outcomes

Avaloya pe 1o TTAdiolo TTou dieCdyeTal n evepyodg pabnon eivai
TTOAU MOavo va UTTAPXOUV KEVA KI AVAYKES WG TTPOG TIG OEEIOTNTEG
TTOU XPEIGZovTal 01 EKTTAIOEUTEG Yia va avTatreEEABOUV.

H eumeipia pag otnv 1pitoBdbuia ekmmaidcucn aypodiaTpo®ng
otnv EANGOa €0eige 6T umtdpxouv KATToleG OeCIOTNTEG TTOU
oxeTiCovTal GUECQ PE TN TTAPOXH EVEPYOUG ekTTaidEUONG. TETOIEG
gival:

e n diaxeipion xpoévou,

e n diaxeipion TGENG,

e QECIOTNTEG TTAPOUCIOONG,

e £TMvVONon PEBOdwWV agloAdynong,

e €Tmvonon PeBOdwvV BIKTUWONG,

o UETOPOPAG TOU TTIEPIEXOUEVOU EKTTAIDEUONG HE OPOUG
OeCIOTATWY,

e OXeDIAOUOG TTPOYPAPHATWY OTTOUBWY,

® 1 avATITUEN OXECEWV KAl OUVONKWY EUTTIOTOOUVNG,

e ETTIKOIVWVia PE OTTOUDAOTEG KAl AANOUG QOPEIG,

e TTPOCOPMOCTIKOTATA KAl

o cuehiia.

EmmAéov, TO etmimedo Oe€IOTNTAG TWV idIWV TWV KABNyNTWV O€
OAEG TIG KUPIEG BECIOTNTES TNG TTPOOEYYIoNg Tou NEXTFOOD eival
KPIOIUO WOTE VA KOTAPEPOUV VO HETAOWOOUV QUTEG TIG OECIOTNTES
ME ETTAPKI TPOTTO.

2TV TTEPITITWON HAG, OQIEPWOOAPE TIOAU XPOVO ME TOUG
ouveEPYAZOPEVOUG KOBNYNTEG WOTE VA ATTOKTIIOOUV OUVEIDNTOTNTA
QUTWV TWV OELIOTATWY KAl UTTHKAUE OE Hia dladikagia evepyoug
ouv-Onuioupyiag Ki €EENIENG TWV TTPOYPOAUUATWY  OTTOUBWV.
MapdéAa autd gival 6Ao kai TTIo @avepd OTI UTTAPYXEl AVAYKN YIA TTIO
emionun kai dounuévn ektaideuon ekTaIdEUTWY n oTroia Ba
evouvapwon kai 6a dieukoAUvel Toug KaBnynTéG aTo POAO TOUG.
Autd Ba Oduvdpwve Tnv Emidpacn Kal TOV AVTIKTUTTO TngG
mpooéyyiong Tou NEXTFOOD. ©Oa pjmopolce €Tmiong va
ONUIOUPYACEI MIO YEVIKOTEPN KOUATOUPA evepyoUsg NABnong otnv
TPITORAGBUIO eKTTAIdEUCN KAl TN BIWCIKN ayPOodIaTPO®H).

Link
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23 PA#84: How to achieve skills in Core
Competences while dealing with complex
guestions —in alimited time

Nextfood
Practice Abstract #84

Partner Skogforsk, Tomas Johannesson, Lotta Woxblom

Short title in English

How to achieve skills in Core Competences while dealing
with complex questions —in a limited time.

Short title in native

language

Short summary  for | Sharing experiences and knowledge is crucial to reach insights
practitioners  (English)  and broader perspectives among different stakeholders. Using

on the final or expected
outcomes

the NEXTFOOD model and working strategically with the core
competences turned out to be fruitful in a course on forest
management and nature conservation with a group of private
forest owners in Sweden. One expected outcome is that the
learners become aware of and start using the competences to
share and receive knowledge.

Facilitators identified the following success factors:

- Be honest and admit that there may be several answers to
complex questions.

- Make sure learners have a mutual interest in the topic and
that everyone wants to learn and contribute with their
knowledge and experiences. Use the topic as a platform and
focus on possibilities and challenges remembering that there
are rarely any simple solutions.

- Create trust in the group and ensure that everyone is
appreciated for her/his contribution e.g.,, questions,
knowledge, experience and try to meet different needs.

- Make learners aware that they use different core
competences daily, perhaps without knowing it. Use examples
of e.g., a hobby to illustrate when and where everybody is
observing and reflecting.

- Find familiar examples to explain the difference between
debate, discussion, and dialogue. Dialogue is one of the core
competences which we strive to practice and use in different
situations at work as well as in our private lives.

- Use a learning arena and a language that is familiar to
everybody.

- Find exercises where learners can train and develop core
competences individually and in small groups.

Set aside time for individual structured reflections on 2 or 3
predefined questions that reconnect something we trained or
talked about during the day.

- I\.L XT LY 4
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Short summary  for
practitioners in native
language on the final or
expected outcomes

Link
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24 PA#85. A food scientist’s experience
from participating in a multi-actor group
working on a joint project

Nextfood
Practice Abstract #85

Short title in English

Short title in native
language

Short  summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Partner | International Hellenic University (IHU), Greece,
Marinopoulou Anna

A food scientist’s experience from participating in a multi-
actor group working on ajoint project

H epTtTeipia evog TMIOTAHHOVA TPOYIUWY ATTO TN CUPPETOXI OE HIO
OIETTAYYEAUATIKI), TTOAUGUPUETOXIKA Oudda TTou epyadeTal o€ éva
KOIVO €pyo

As part of the NextFOOD project, myself (a food scientist), an
academic professor, an agricultural advisor and two food
technology students worked jointly on a project investigating the
effects of fortification of protein cannabis on dough properties,
quality characteristics and the overall acceptability of wheat flour
breads.

For the experimental part of the project, different levels (5, 10 and
15%) of protein cannabis were added to a wheat bread
formulation. The incorporation of protein cannabis to wheat flour
influenced significantly the moisture, content and the color of
crumb. Results revealed that the incorporation of protein cannabis
to wheat flour, improved the texture properties of the bread crumb
and increased its overall acceptability.

As laboratory supervisor, | was responsible for overseeing the
teamwork and the progress of the project. In terms of
collaborating with other professionals and students on the project,
there was an effective communication, a mutual understanding
and a very good collaboration among team members. | strongly
believe that my participation in this group contributed to the
improvement of my personal development skills. Thus, | would
suggest to other professionals to participate in multi-actor groups
or, even better, to organise similar groups in order to work jointly
with professionals of different expertise and students toward a
common goal.

Q¢ pépog Tou épyou NextFOOD, évag €moTAuovag TPORiUwy,
€vag akadnuaikog, Evag yewpyikdg oUPPBoUAog Kal U0 QoITNTEG
TEXVOAOYiag Tpo®ipwyv, douAéwape atrd Kolvou o€ €va £pyo TTou
OIEPEUVA TIG ETITITWOEIG TNG EVIOXUONG TNG TTPWTEIVNG Kavvapng
oTIg 1010TNTEG TNG CUPNG, OTA TTOIOTIKA XAPOKTNPIOTIKA Kal OTn
OUVOAIKA atrodoxr Twv YwuIwV atrd aAelupl GiTou.

Mo TO TTEIPAPATIKO HEPOG TOU €pyou, dla@opeTIKA eTTiTreda (5, 10
kKai 10%) TpwTeivIKAG KAavvaBng TmpooTédnkav Katd Tnv
TTAPOCKEU WYwHIOU CiTou. H evowudaTwaon TpwTeivng Kavvapng
OTO OAeUpI OiTOU ETMNPEACE ONUAVTIKA TNV Uuypacia, Tnv
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TIEPIEKTIKOTNTA KAl TO XPWHA TNG wixag. Ta amoteAéopata
KatédeliEav OTI N eVOWNATWON TTPWTEIVNG KAvvapng ato aAeupl
oitou, BeAtiwoe TIG IBIGTNTEG UPAG TOU TNG WiXag ToU WwuioU Kal
augnoe Tn cuvoAikr] atTodoxr Tou.

Qg eOTITNG €EpyacTnpiou, AUOUV UTTEUBUVN YIa TNV €TTIBAEWN TNG
oMadIKAG Epyaaiag Kal TG TTPoddou Tou £pyou. Oagov apopd Tn
ouvepyacoia  METAEU Twv HEAWV TNG OPAGdOG,  UTINPEE
QTTOTEAECUATIKN ETTIKOIVWVIQ, apoifaia katavonon Kal TToAU KaAR
ouvepyaoia. MoTevtw akpddavta OTI N CUPPETOXI MOU O€ AUTH
TNV opdda cuvéBale oTn PeATiwon Twv TTPOCWTTIKWY [HOU
oe€lotTATwy. 'ET01, Ba TTPoTEIVa KOl o€ GAAOUG ETTAYYEANOTIES va
OUUMETAOXOUV O€ OIETTAYYEAUOTIKES, TTOAUCUUUETOXIKEC OUAOES
, OKOPN KOAUTEPQ, VO OPYOVWOOUV TTOPOUOIEG OPAdES
TIPOKEINEVOU VA EPYACTOUV Pl YE ETTAYYEAUATIEG DIAPOPETIKWV
EIBIKOTATWY Kal QOITNTEG YIA TNV ETTITEUEN EVOG KOIVOU OTOXOU.

Link
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25 PA#86: How to improve the competence
of participation and help farmers in their

work

Nextfood
Practice Abstract #86

Partner University of Gastronomic Sciences, Natalia
Rastorgueva, Paola  Migliorini, Charlotte

Prelorentzos

Short title in English

How to improve the competence of participation and help
farmers in their work

Short title in native

language

Short  summary  for | In summer 2021, students of the new Master in Agroecology and
practitioners  (English) | Food Sovereignty at UNISG took part of an experiential part of the

on the final or expected
outcomes

program. They moved to agroecological communities and farms
in order to combine their action research with contribution to the
farm activities. The students’ contribution included different types
of work depending on the communities’ activities.

On the one hand, the students took part of daily hands-on farm
and research activities. On the other hand, the activities allowed
the students to engage in personal dialogues with farmers to
better understand the communities’ life, their management and
principles of work. In addition to this, students were asked to
realise a participatory sharing circle with their community.

While students practised the competence of participation, they
continued to improve their reflection competences by writing
reflection journals.  The university tutors and professors
supervised them in their research.

As a result of the experiential activities, the students carried out
their research projects focused on different themes such as soil,
seeds, terraces, wine, fermentation, community supported
agriculture, gender issues, education and raw milk. All these
themes were discussed as subjects for expanding agroecology
and improving food sovereignty.

The farmers highly appreciated the students’ participation,
knowledge and active contribution to the community life. At the
end of the experiential part, some students received job offers
from the communities.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Link

https://www.unisq.it/assets/20211115_MAFS_booklet.pdf
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https://www.unisg.it/assets/20211115_MAFS_booklet.pdf

26 PA#8T:

Peer

learning between the

Nextfood cases

Nextfood
Practice Abstract #87

Partner Norwegian University of Life Sciences, NMBU,

Norway, Kristiane Brudevoll

Short title in English

Peer learning between the Nextfood cases

Short title in native
language
Short summary  for | The Nextfood (NF) project applies action research in 12

practitioners  (English)
on the final or expected
outcomes

educational cases to implement the NF approach. During the
facilitation of the action research and case development
processes, the cases expressed a need for more communication
and sharing of experiences among them. As a response,
NextFood partner NMBU encouraged and organized online peer-
learning groups amongst the cases and formed four peer-learning
groups that held meetings in the fall of 2020 and spring of 2021.
The topics of the groups were analysis of competence
development; qualitative data analysis; the multi-actor approach;
and reflection.

The groups held between 4-6 meetings each and decided on their
own meeting frequency and sub-topics for each meeting. The
meetings were hosted by case representatives sharing their
experiences about the chosen sub-topic.

In the fall of 2021, the NMBU team organized three peer-learning
meetings. The topics for the meetings were chosen based on
suggestions that the cases voted for in an online platform. In the
first meeting the cases shared thoughts on the NF deliverable
D3.5, which is a cross-case analysis of the last cycle of case
development and action research. The second meeting was
focused on how to give advice to a colleague about implementing
the NF approach. For the final meeting we shared experiences of
how to shift from being a lecturer to being a learning facilitator.
Based on our experiences, we can highly recommend hosting
peer-learning groups as part of any action research project with
multiple cases. The groups acted as a support network and a
shared learning space for the cases during the project, and
several cases have expressed this as essential for their case
development.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Link
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27 PA#88. The importance of facilitators’
(teaching practitioners’) training and
knowing the Nextfood competences first

hand

Nextfood
Practice Abstract #88

Short title in English

Short title in native
language
Short  summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link

Partner | Norwegian University of Life Sciences, NMBU,
Norway, Marie Henriksen Bogstad

The importance of facilitators’ (teaching practitioners’)
training and knowing the Nextfood competences first hand

The patrticipatory and action-oriented Nextfood (NF) educational
approach is focused on cultivating six core competences. For
learners to become future sustainability professionals, the
facilitator (i.e. teaching practitioner) should enable them to build
the core competences of observation, participation, reflection,
visionary thinking, dialogue, and facilitation.

Throughout the duration of the NF project, the 12 diverse
educational cases have tried and tested the NF educational
approach and experienced what it requires from both learners and
facilitators. They have found that it is integral for the successful
implementation of the approach that the facilitators themselves
know and master the core competences. Only then will they be
able to facilitate the build-up of these in their learners. In the NF
project, regular peer learning groups have been held to share
case experiences, and several workshops on the different
competences have been arranged, in order to build up
competence mastery in the different case institutions. Also, the
cases have practiced facilitating competence building in other
members of faculty by asking them to participate in their NF
course. Some cases have found the NF Toolbox to be very useful
in this regard, and use the resources found there to communicate
to their colleagues about the approach and the core
competences.
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28 PA#89: Facilitation of action research in
educational cases

Nextfood
Practice Abstract #89

Partner Norwegian University of Life Sciences, NMBU,

Norway, Lutgart Lenaerts

Short title in English

Facilitation of action research in educational cases

Short title in native

language

Short  summary  for | “Action research is a philosophy and methodology of research
practitioners  (English) | generally applied in the social sciences. It seeks transformative

on the final or expected
outcomes

change through the simultaneous process of taking action and
doing research, which are linked together by critical reflection”
(Wikipedia). In WP2 of the Nextfood project, we facilitated action
research in 12 educational cases with the aims of (1) inducing
transformative change in each individual case, (2) researching
that process in each individual case, and (3) comparing that
process across different cases. The facilitation started with (1)
competence building in the core aspects of the transformative
approach in all cases, (2) development of an action research
protocol with a stepwise description of data collection and
analysis, and (3) training in the methods of the protocol for all case
researchers to streamline data collection and analysis across alll
cases. Next, further facilitation throughout the project consisted
of: Individual follow-up to address cases’ questions and
challenges while assuring that they followed the research
protocol; workshops for all cases to further build their
competences regarding the approach and research methods; and
peer-learning and experience-sharing sessions on topics related
to the approach and methods upon the cases’ requests. Towards
the end of the project, we facilitated workshops for two cases at a
time, to reflect over their transformative change and research over
the entire project period.

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link
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29 PA#90:. Importance of training the
facilitators and introducing them to the
competences first-hand

Nextfood
Practice Abstract #90

Short title in English

Short title in native
language
Short  summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Next
L =000

Partner | Heliopolis  University, Adel Khaled, Alaa
Elhawwary, Reham Fathey Ali, Karim El
Mallawany

Importance of training the facilitators and introducing them
to the competences first-hand
il (S8 e liS)) 48 jaa g ¢y satal) cu a5 A

NextFood Case 10, organised by SEKEM, is working to
accomplish the five core competences in all trainings belonging to
the NextFood project.

The two sub-cases, Biodynamic and Entrepreneurs’ training, built
on the knowledge gain from the surveys that had been conducted
on the Nextfood core competences. Moreover, as part of the
action-research process, in the two sub-cases our team is
analysing the data provided by trainees which enables us to
design convenient training that matches trainees’ critical way of
thinking.

Careful selection of qualified facilitators is important to be able to
deliver this knowledge in the right way to trainees. It proved to be
a hard task finding flexible facilitators eager to learn and with the
intention to make changes by spreading awareness of the core
competences among students and entrepreneurs.

It is necessary to set up a unique, talented, well-educated team of
facilitators to accomplish this task in a professional way.

In the SEKEM case, we were careful to select good facilitators
with the ability to work on multiple tasks, with multiple cultures and
respect for different cultures, and the experience of dealing with
students or start-ups.

Before implementing future trainings, it is important to train the
facilitators on “giving and receiving feedbacks”, “emotion
intelligence”, and “handling the critical issues”. These points are
essential for trainings that absolutely reflect on learning
approaches. Last but not least, working on the facilitators will
guarantee quality and enhance the intended learning outcomes of
the trainees.

Gt e ¢ S Letalad () 5 e 258 ConiSii g e o V¢ ) A Jen
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30 PA#91: Consider All Factors (CAF)

Nextfood
Practice Abstract #91

Partner  University of Oradea, Anamaria Supuran, Adrian

Timar

Short title in English

Consider All Factors (CAF)

Short title in native | De luat in considerare toti factorii

language

Short summary  for | Participation was a competence practiced extensively during the
practitioners  (English) | Romanian case: “Students and farmers taking food

on the final or expected
outcomes

innovations from idea to market” using different methods and
instruments.

One of the strategies was to design different support materials for
students and consider methodologies that encourage students to
think about all relevant factors when making a decision or
considering an idea. Thus, students were asked to consider
different factors when deciding on the type of product they would
like to develop (i.e. a sweet/sour/salty product; solid/liquid
product; a vegan/functional/ animal origin product). For this
reason, a template named Consider All Factors (CAF) was
designed to make students contribute and participate in the
decision-making process.

The steps of this strategy are:

1. The teacher discusses with students the importance of
considering all factors in decision-making and planning. For
example, if an important factor is forgotten, a route of action which
may seem right at the time may ultimately turn out to be wrong.
2. In groups, students fill out the CAF sheet.

3. Once the CAF sheets are completed, students rotate in groups
and view the factors which other groups have noted.

4. Students may modify or add to their original factors based on
what other groups have written.

5. A debrief to bring together all factors across groups.

The real benefit of this method is that by working in groups,
students are part of a “comfort zone” from the very beginning and
they feel free to contribute without the fear of being wrong.
Moreover, they have access to the viewpoints of the members
belonging to other groups, a fact that gives them multiple
perspectives on their future product.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Participarea a fost o competenta practicata pe scara larga in cazul
romanesc: “Studenti si fermieri impreuna in crearea de noi
produse alimentare de la idee pana la punerea lor pe piata”
folosind diferite metode si instrumente. Una dintre strategii a fost
proiectarea diferitelor materialelor support pentru studenti si
luarea in considerare a metodologiilor care i incurajeaza pe elevi
sa se gandeasca la toti factorii relevanti atunci cand iau o decizie
sau iau in considerare o idee. Astfel, studentii au fost rugati sa ia
in considerare diferiti factori atunci cand decid tipul de produs pe
care ar dori sa-l dezvolte. Din acest motiv, a fost conceput un
sablon numit “Luati Tn considerare toti factorii” pentru a determina
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studentii sa contribuie si sa participe la procesul de luare a
deciziilor cu privire la produsul alimentar pe care si-ar dori sa-I
dezvolte.

Etapele acestei strategii sunt: 1. Profesorul discuta cu elevii
importanta luarii in considerare a tuturor factorilor in etapa
planificarea; 2. Studentii completeaza fisa CAF in cadrul unui
grup; 3. Odata ce fisele CAF sunt completate, studentii se rotesc
in grupuri si vad factorii pe care alte grupuri i-au notat; 4. Studentii
ar putea avea timp sa modifice sau sa adauge la factorii initiali
alte idei, pe baza a ceea ce alte grupuri au scris pe foile lor; 5. La
final se recomanda un debriefing pentru a reuni toti factorii
mentionati pe fise.

Beneficiul real al acestei metode este ca lucrand in grup, studentii
se simt in ,zona de confort” inca de la inceput si se simt liberi sa
contribuie fara teama de a gresi. Mai mult decét atat, au acces la
punctele de vedere ale membrilor care apartin altor grupuri, fapt
care ii face sa aiba perspective multiple asupra viitorului lor
produs.

Link
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31 PA#92: Facilitators creating scope for
building higher-order thinking skills to
enhance action- and reflection- based

learning

Nextfood
Practice Abstract #92

Short title in English

Short title in native
language
Short summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link

Partner | Welthungerhilfe/University of Calcutta,
Anshuman Das, Parthiba Basu, Ritam
Bhattacharya

Facilitators creating scope for building higher-order thinking
skills to enhance action- and reflection- based learning

“Thinking” has occupied a major portion of contemporary
pedagogic through practices involving critical thinking, logical
thinking, reasoning, inferring, problem solving, creative thinking
and, more recently design thinking - despite the fact that teachers
often feel the urge to tell the answer rather than allowing students
to ponder on critical questions.

In the NextFood course organised by Welthungerhilfe in
collaboration with the University of Calcutta, facilitators tried to
practice reversing this situation in the following ways:

- Not providing theories first, but starting with a
phenomenal/challenge and letting students find many
different solutions themselves.

* Recognising that students are actively involved and in
charge of their learning, where knowledge is constructed
by them and through joyful, meaningful, engaging
activities — not through monologues by teachers.

* Giving room for group work as an important space where
students can exchange ideas, form opinions and
construct knowledge in absence of a teacher.

Creating scope for identifying challenges, gathering information,
generating ideas, providing solutions and testing its efficacy,
taking one farm as a phenomena.
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32 PA#93:. Designing learning spaces that
accommodate facilitation-friendly and
learner-centric education

Nextfood
Practice Abstract #93

Short title in English

Short title in native
language
Short  summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Link

Partner | Welthungerhilfe/University of Calcutta,
Anshuman Das, Parthiba Basu, Ritam
Bhattacharya

Designing learning spaces that accommodate facilitation-
friendly and learner-centric education

Most of the time, classrooms are designed to make the entire
class literally look up to the teacher, who is on a raised platform,
without any scope for interaction. The teacher has very little space
to move around and students moving around is considered to be
undisciplined. There is no interaction space where students can
sit in bunches and discuss in groups.

In NextFood, we tried to break that stereotype and make the
learning space more facilitation-friendly and learner-centric in the
following ways:

» Students and teachers are always able to face each
other, sitting in a circle, allowing free interaction and
moving around.

» Chairs/tables are not fixed so that facilitator/students can
gather in groups and when required to facilitate group
discussions, group activities and peer learning.

» Space for showcasing students’ work — rather than only
having a board where the teacher will write, such a space
creates scope for peer learning.

* Learning often happens outside the classroom —inclusion
of learners in practitioners’ spaces (for example farmers
in their respective farm, chef in the restaurant) is
important. A summary of learning can be done through
group exercises following such sessions.
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33 PA#94:. Development

of sustainable

farming systems I+ll — dialogue 2

Nextfood
Practice Abstract #94

Partner | University of South Bohemia in Ceské

Budéjovice, Jan Moudry

Short title in English

Development of sustainable farming systems I+Il — dialogue
2

on the final or expected
outcomes

Short title in native | Projektovani udrzitelnych systému hospodareni I+l — dialog 2
language

Short  summary  for | The development of communication skills as a competence is one
practitioners  (English) | of the priority areas at the University of South Bohemia in Ceské

Budéjovice. In addition to deepening communication between all
actors and expanding discussion activities, there is primarily a
single focus on selected individuals. Although overall discussions
with the involvement of several actors is successful, we often
experience that dominant persons usually profile themselves
among the discussants, while individuals, for whom the
development of communication skills should be more
encouraged, withdraw to the background and communicate less.
Therefore, we use several procedures to strengthen the
communication skills of individuals: in addition to presenting and
defending the outputs of projects to other students and other
involved actors, we found that creating subgroups for discussion
and dialogue proved useful. Students are divided into groups
according to their level of communication skills and each group is
encouraged to dialogue with varying degrees of intensity. The
approach of the discussion facilitator is important, as the facilitator
has to choose sensitive forms of motivation, especially for groups
with the weakest communication skills, so that this does not slow
down the communication with an overly intensive approach, but
at the same time maintaining it. This can be achieved, for
example, by emphasizing the introduction of one's own topics and
by the presentation one's own work.

Short summary  for
practitioners in native
language on the final or
expected outcomes

Rozvijeni komunikacnich schopnosti je jednou z prioritnich
oblasti i na Jihogeské univerzité v Ceskych Bud&jovicich. Proto je
tato kompetence dale rozvijena v navaznosti na aktivity popsané
v predchozim obdobi. Vedle prohlubovani komunikace mezi
vSdemi aktéry a rozSifovani diskusnich aktivit, jde predevsSim o
individualni zaméreni na vybrané jednotlivce. | kdyz se dafi rozvoj
celkovych diskusi se zapojovanim vice aktérl, zpravidla se mezi
diskutujicimi vyprofiluje nékolik dominantnéjSich osob, zatimco
jednotlivci, u nichz by rozvijeni komunkacénich schopnosti mélo
byt vice podpofreno se stahuji do pozadi a komunikuji méné. K
posileni komunikaénich schopnosti jednotliveld bylo vyuzito
nékolik postupl, vedle prezentace a obhajoby vystupu
studentskych projektll smérem k ostatnim studentim a dalSim
zapojenym aktérim, Slo predevSim o vytvoreni podskupin pro
vedeni diskusi a dialog. Studenti jsou rozdéleni do skupin podle
urovné svych komunikacnich dovednosti a kazda skupina je
motivovana k dialogu rliznou mirou intenzity. Dullezity je pFistup

- !\.L 'Xf Y 4
. =O0R

56




moderatora diskuse, ktery musi zejména u skupin s nejslabSimi
komunikaénimi schopnostmi volit citlivé formy motivace tak, aby
prili§ intenzivnim pristupem komunikaci nebrzdil, ale zarover aby
ji dokazal udrzet. Toho Ize dosahnout napf. dlirazem na pfinaseni
vlastnich témat, prezentaci vlastni prace, atp.

Link
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34 PA#95:

Challenges with talent

acquisition expressed by farmers

Nextfood
Practice Abstract #95

Partner | Swedish University of Agricultural Sciences, Vera

Sadovska

Short title in English

Challenges with talent acquisition expressed by farmers

Short title in native Utmaningar med kompetensforsérjning ur bondernas perspektiv
language

Short summary  for | The NextFood approach implies stakeholder engagement in
practitioners  (English) | education. Among the forms of such engagement are internships,

on the final or expected
outcomes

practice or thesis projects performed by students at farms.
Farmers are motivated to participate in such engagement
because of the chance to acquire talented students as new
employees.

In the course of several interviews conducted with farmers in
Greece, a number of concerns about such engagement was
expressed by farmers:

e The level of practical knowledge is generally low for
students doing internships (approx. 6 month duration).
According to one farmer, they have to be taught
everything.

e Low salaries at farms makes it difficult to compete with
other industries and thereby attract the best students
from the group. This leads to students selecting jobs in
other sectors.

e In cases where students do choose farm internship, the
most talented leave to work for larger agricultural
companies due to financial and employment reasons,
which takes small and medium farms out of the job
market competition.

Such systemic problems are present at different levels.
Universities should invest into equipping their students with better
practical knowledge, while corresponding national authorities
should make the agricultural sector more attractive for the young
workforce.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

NextFood-metoden innebédr att intressenter engageras i
utbildning. Exempel pa former for sddant engagemang ar praktik
eller examensarbete som studenter utfor i lantbruksforetaget.
Mojligheten att nyanstélla lovande studenter &r en motivation for
lantbrukaren att delta i ett sddant engagemang.

Under flera intervjuer som genomférdes med bonder i Grekland
uttrycktes ett antal farhagor med ett sddant engagemang:

« Nivan pa praktiska kunskaper ar generellt lag hos studenter som
gor praktik (ca 6 manader). En av bénderna menade att man
maste forklara allting.

» Laga léner pa garden gor det svart att konkurrera med andra
branscher och darmed attrahera de basta studenterna fran en

grupp. Detta leder till att studenter valjer jobb inom andra sektorer.
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* | de fall nar studenter valjer gardspraktik, hoppar de mest
begavade av och soker sig till storre lantbruksforetag pa grund av
ekonomiska och andra anstéllningsmassiga fordelar, vilket
utesluter sma och medelstora foretag fran att konkurrera pa
arbetsmarknaden.

Sadana systemproblem finns pa olika nivaer. Universiteten bor
investera i att utrusta sina studenter med battre praktiska
kunskaper, samtidigt som motsvarande nationella myndigheter
bor goéra lantbrukssektorn mer attraktiv for den unga
arbetskraften.

Link
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35 PA#96: Fungal diseases in oregano
plants — reflections from a multi-actor
educational setting

Nextfood
Practice Abstract #96

Short title in English

Short title in native
language
Short  summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

Partner | International Hellenic University (IHU),
Emmanouil Navrozidis, Georgios Petropouleas

Fungal diseases in oregano plants —reflections from a multi-
actor educational setting.

MukntoAoyikd TrpoBARpaTa piyavng

The Greek oregano (Origanum vulgare) is a perennial and
herbaceous medicinal plant. It is highly tolerant and grows well
even in very poor, dry, and stony soils.

All oregano types are susceptible to a variety of fungal diseases
and especially Alternaria (Alternaria alternata) whose symptoms
are manifested in plants with spots and tears in stems, shoots,
and leaves. This fungus typically creates a slight yellowing of the
surface around the stain and can cause withered and infected
leaves and flowers to fall.

During 2021, an oregano producer participating in the NextFOOD
project observed a decrease in plant growth and production of
oregano essential oils. The reduction of production amounted to
50%, a result threatening the farmer’s economic viability.
Following a number of field visits and observations of the plants,
fungal infestations of the genus Alternaria sp. were identified as
determined by the phytopathology laboratory of the International
Hellenic University (IHU).

For treating the fungal disease, the use of resistant oregano
varieties, and uninfected seeds or seeds coated with suitable
fungicides were recommended to the producer. Where
susceptible to infection varieties were cultivated, it was also
recommended to remove and burn the infected plant residues as
well as weeds of possible hosts. Where there was a need for
chemical control, copper preparations such as cooper oxycloride,
organic copper preparations and two mixtures of fungicides a)
triazole and amidoxime (Cidely Top) and b) fenamidone and
propamocarb hydrochloride (Consento 450SC) were proposed.

H EMnviki piyavn (Origanum vulgare) e€ival  ouToQUEG
QPAPHOKEUTIKO QUTO, TTOAUETEG Kal TTOWOEG. AvaTITUOOETAI KOAG
OKOPO Kal O TTOAU QTWXA, EEPIKA Kal TTETPWON 6A@N.

OAa T1a €idn piyavng ep@avifouv euaiobnaia o€  TTOIKIAIO
MUKNTOAOYIKWYV 00BeveIV Kal Kupiwg Tng AATepvapiwong
(Alternaria alternata) Tng OTTOIAG TA CUPTITWHATA €KONAWVOVTAI
OTa QUTA PE KNAIBWOEIG Kal oxIoiyaTa o€ oTeAEXN, BAACTOUG Kal
QUAAQ. Zg peydaAo apiBuod @UAAwY dnuioupyeiTe EAa@pU KITPIVIOUa
NG em@dveiag yupw amd Tnv KnAidwon KaBwg Kal TITwon
Mopapévwy Kal TTpooBeBANUEVWV QUAAWY aAAG Kal avBEwvy.
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To €érog 2021, kaANEPYNTAG pPiyavng KOl CUMMETEXWV TOU
mpoypduuatog NextFOOD mapatipnoe Peiwon oTnv avdamTuén
QUTWV Kal Tnv Trapaywyn aiBépiwv eAaiwv. H peiwon Tng
TTapaywyng avaABe oe mooooTd 50%, atroTéAeapa eTTipoBo yia
TNV OIKOVOUIKN €EENIEN TNG KaAAIEpyelag. ‘Emmeima atrd emOoKEWEIG
Kl TTAPATNPNOEIG TWV QUTWY, EVTIOTTIOTNKAV OTA QUTA TTPOCGBOAEG
atrod PpUKNTa TOu Yévoug Alternaria sp. 0TTwgG TTPOCdIOPIOTNKE OTO
epyactipio durtotmraboAoyiag Tou AieBvoug lMavetmioTnuiou TNG
EAAGSOG (ALLMALE.).

MNa Tnv avTIgeTWTIoON TnG 0oBévelag ouoTdbnke N xpAon
QVOEKTIKWY TTOIKINILV, XPAON Hun TTPOCRERANUEVWY OTTOPWYV 1
OTTOPWV TTOU €XOUV ETTIKAAUQOE e KATAAANAG PUKNTOKTOVA
okeudouara. AKOuN cuvioTaTal n amoudkpuveon Kai n Kauon Twv
MOAUCHEVWV QUTIKWYV UTTOAEIMUATWY KaBwG Kal {ICaviwv Teavwv
ZevioTWV O€ TEPITTTWON QUTEUONG Kal KOAAIEPYEIAS EUGAWTWYV
TTOIKIAIWY. A TNV XNUIKA KATATTOAEUNGN TTaBoyovwy TOU YEVOUG,
TIpoTeivovTal XaAkoUuxa okeudouata OTwg cooper oxycloride,
OpPYaVIKG XaAKOUXa OKEUAOUATA Kal U0 JEIYUATA JUKNTOKTOVWY
a) TpialdAn kai amidoxime (Cidely Top) kai B) fenamidone kai
propamocarb hydrochloride (Consento 450SC).

Link

EUROPEAN UNION

Next vo
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36 PA#9T:

Student

experiences from

participating in Learning Sets studying
the effect(s) of cannabis protein on the
guality characteristics of bread

Nextfood
Practice Abstract #97

Short title in English

Short title in native
language

Short summary  for
practitioners  (English)

on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes
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Partner | International Hellenic University, AFS, Farmouzi

Kiki, Sevastopoulou Nikoleta

Student experiences from participating in Learning Sets
studying the effect(s) of cannabis protein on the quality
characteristics of bread.
H emidpaon Tng TIpwTEIVNG
XOPOKTNPIOTIKA TOU GPTOU.
For our research thesis (Food Science and Technology

department of the International Hellenic University) we studied
the effects of cannabis protein on quality characteristics of
bread. To this end, we produced a number of breads that
contained varied percentages of cannabis protein (0%, 5%, 10%,
15%). The samples were stored for 1, 4 and 6 days respectively
in order to study the effects of staling in each case. We looked at
the weight, volume, color and texture of the bread samples. We
also performed an organoleptic evaluation of the bread with
eleven experienced taste-testers. The results of the evaluation
showed that the bread was well accepted by most.

KdvvaBng oTa  TTOIOTIKA

Through the whole process of the research project and the
Learning Sets -based on action-learning principles - we
developed personal skills needed for cooperation and working
in a team. The people we worked with had different professional
backgrounds and shared with us their professional knowledge
and experience and so contributed to our skills development.
Furthermore, the process of participating in the Learning Sets
helped us organize our thoughts and solve problems more
efficiently.

Generally, the use of Cannabis Protein in bread products has not
been explored extensively and this is why we believe it is
innovative. As such, we believe that our research project could
be the basis for further research. Another proposal could include
other cannabis protein fortified wheat products like cakes or
biscuits.

Y710 MA0.io10 TNG SUTAWUATLKAG LOG EpyOoiag LEAETACALE TNV ENiSpaon
TNG MPWTEIVN G KAVVOBNG OTO TTOLOTLKA XOLPOLKTN PLOTLKA TOU ApTou. Mo
TO OKOTIO OUTO, Tapookeudooape diddopa €idn Pwpiwy, Ta omola
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neplelyav mpwteivn kavvapng o€ mocootd 5%, 10% kat 15%, kabwg Kat
Ywptl to omoio Sev mepleiye kaboAou mpwrteivny. Autd ta Sesiypata
ocuvtnpnOnkav yia 1, 4 KoL 6 PEPEG £TOL WOTE VA EAETHOOUME TNV
enidpaon OV EXEL TO UMAYLATELO O QUTA. XTA PWLA LEAETHOAUE TO
Bapog, tov OyKo, TO XpwHo Kat thv udh t™g YPixag. Emiong,
T(POLYLOTOTIOL|OALE OPYOVOANTITIKO EAEYXO OTOV OTOI0 €€ETAOTNKOY
Sladopol TOPAYOVIEG OO EVIEKO EMUMELPOUG SOKLUOOTEG. Ta
amoteAéopata Twy Soklpaotwy £8stéav OtL to Pwit yivetol amodekto
oItd TOUC MEPLOCOTEPOUG.

Méoa amo oAn tn Stadwkacio avoamtiape MPOCWILKEG SEELOTNTES
OTIWG N CUVEPYOOia KoL N OHASIKOTNTA. XTNV OVATTUEN QUTWV TWV
Se€lotntwv ouvéBaAav OAOL OL OUUETEXOVIEG OL oOmolol eixav
SL0POPETIKN) EMOYYEALATIKN KATAPTNON Kol polpdotnkav poli pog
SL0POPETIKEG ePTELPleg Kal YyVWOELS. ETumAéov, n 0An Stadikacia pog
BonBnoe otnv cwoth opydvwaon Twv okEWEWV Hag Kat oth Staxeipnon
TPOBANUATWVY.

Fevikotepa, to Bpa adopd Tnv mMpwtelvn KAvvaPng o mpolovta
opTomoLiag, KATL Tou Sev €xel peAeTnOel apKeTdA YU auToO To Bewpolpe
WG KATL KAVOTOMO. ETOL, TOL amoTEAETUATA TNG SLKN G LAG LEAETNG lOWG
va amoteAécouv Baon kamolag GAANG £peuvag. Kamoleg miBavég
TIPOTAOEL] YlOL TEPOLTEPW EPEUVA E€lval N TOPAOCKEUN AAwWV
TMPOLOVIWY APTOU WUE XPron TPWTEIVNG KAvvaBng, OMwe KEWK N
UTLoKOTa.

Link
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37 PA#98:. Working with stakeholders from

agroecology:
promote students’

a way to inspire and

participation and

engagement in their learning experience.

Nextfood
Practice Abstract #98

Short title in English

Short title in native
language

Short  summary  for
practitioners  (English)

on the final or expected
outcomes

for
native

Short summary
practitioners in
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Partner | University of Chile, Claudia Rojas, Francisco
Najera, Ricardo Pertuzé, Andrés Mufioz-Saez,

Gabriela Lankin, Osvaldo Salazar

Working with stakeholders from agroecology: a way to
inspire and promote students’ participation and engagement
in their learning experience.

Trabajando con actores sociales de la agroecologia: una forma
para inspirar y promover la participacion y compromiso de los
estudiantes en su experiencia de aprendizaje.

One of the main learning outcomes of the UCH course “Linking
agroecology with society” was to develop a diagnosis and
proposal for improvements in an agroecological system through
participatory research in two different case studies. The faculty
team invited stakeholders from agroecological farms willing to
participate in the case studies.

Students and stakeholders met and built a relationship based on
respect and horizontality that allowed the engagement and
compromise of the learners with the course project. They
demonstrated their commitment in the assignment through active
participation, group meetings, and integration of the challenges of
the case studies from their own voices. The real-life case studies
motivated the students to do their best in order to help the
stakeholders. The last demonstrated their social responsibility
and professionalism.

The interactions with the stakeholders inspired the students,
which motivated them to participate actively during the case
study. The “farmer's ability to deliver their knowledge, with the
best disposition to teach from humility” and “agroecology is
difficult but possible, as a way of life” were the quotes that stayed
in their minds over the whole process.

So, working with stakeholders can teach us:

a) Engagement can be encouraged by inspiration given by
stakeholders; b) Inviting stakeholders into traditional
courses gives dynamic to the learning experience, and it
can lead to learning outcomes like social engagement; c)
It is vital to count on the continuous support of the
stakeholders during the development of the learning
experience.

Uno de los principales objetivos de aprendizaje del curso
“Vinculacion de la agroecologia con la sociedad” de la UCH, fue
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language on the final or
expected outcomes

desarrollar un diagnéstico y propuesta de mejoras en un sistema
agroecoldgico a través de una investigacion participativa.

El equipo docente invitd a actores sociales vinculados a la
agroecologia con la voluntad de participar como casos de
estudio.

Los estudiantes y actores sociales se encontraron y desde el
principio construyeron una relacion basada en el respeto y la
horizontalidad que permitié involucrar y comprometer a los
estudiantes con el proyecto del curso. Los estudiantes
demostraron su compromiso través de una participacion activa
entre ellos, reuniones grupales e integracion de los desafios de
cada actor social desde sus propias voces. Trabajar con casos
de la vida real, motivé a los estudiantes a hacer todo lo posible
para ayudar a los actores involucrados, demostrando su
responsabilidad social y profesionalismo.

La interaccion con los actores sociales inspir6é a los estudiantes,
motivandolos a participar activamente. “La capacidad del
agricultor para entregar sus conocimientos, con la mejor
disposiciéon para ensefiar desde la humildad” y “la agroecologia
es dificil pero posible, como forma de vida” fueron las frases que
guedaron grabadas en sus mentes durante todo el proceso.
Entonces, trabajar con actores sociales puede ensefiarnos:

a) La participacion puede ser fomentada por la inspiracion de los
actores sociales; b) Invitar a otros actores a los cursos
tradicionales da dinamismo a la experiencia de aprendizaje y
puede conducir a resultados de aprendizaje como el compromiso
social; ¢) Es vital contar con el apoyo continuo de los actores
sociales durante el desarrollo de la experiencia de aprendizaje.

Link
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38 PA#99: How can a cooking video teach
about observation and holistic

understanding of agroecological
systems?
Nextfood ' Partner | University of Chile, Claudia Rojas, Gabriela

Practice Abstract #99

Short title in English

Short title in native
language
Short summary  for
practitioners  (English)
on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes
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Lankin, Francisco Najera, Andrés Mufioz-Saez,
Ricardo Pertuzé, Osvaldo Salazar

How can a cooking video teach about observation and
holistic understanding of agroecological systems?

¢, Cémo un video de cocina puede ensefiar sobre observacion y
sobre la comprension holistica de sistemas agroecoldgicos?
During the UCH course “Linking agroecology with society,” there
was a session about holistic understanding of agroecological
systems. The primary aim of the session was to co-create
guidelines between learners and facilitators about what to
observe and ask in the agroecosystem. The session was centered
on the core competence of OBSERVATION: How a motivational
activity can be adapted to online sessions? The “Observation
walk” exercise of the NextFOOD Toolbox was an excellent
starting point, so it was adapted for a virtual lecture. Facilitators
showed the students a video where the famous chef Jamie Oliver
cooked a Healthy South American Brunch. After watching the
video, facilitators asked some quick questions such as “how many
botanical families were in the recipe?” or “What colour was the
kitchen bench? Then, facilitators asked: what captured most of
your attention and why? The responses were diverse and each
participant focused on different aspects or parts of the video,
understanding that OBSERVATION involves different senses and
different perspectives. When the conversation turned into what to
observe and ask in the field, participants highlighted the
importance of sharing their observations with the others to
understand complex systems. Each participant’s disciplinary
background influenced the chosen measurement and observation
instruments and the questions to be asked in the field. Therefore,
participants concluded that it is key to build interdisciplinary
working teams. The video was an excellent introductory exercise
to understand that OBSERVATION needs time, focus, and no
judgments, OBSERVATION need to be shared, in order to gather
different visions for a robust and integrative diagnosis of reality.
En el curso UCH "Vinculacién de la agroecologia con la
sociedad", se hizo una sesion sobre la comprension holistica de
los sistemas agroecoldgicos. El objetivo era co-crear una guia
entre estudiantes y facilitadores, sobre lo que hay que observar y
preguntar en un agroecosistema. La sesion se centré en la
competencia de la OBSERVACION: ¢ Cémo hacer una actividad
motivadora online? El ejercicio "Observation Walk" de la "Tool
Box" fue un excelente punto de partida, por lo que se adapto para
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una clase virtual. Los docentes mostraron a los estudiantes un
video del famoso chef Jamie Oliver quien cocinaba un Brunch
sudamericano. Después de ver el video, se hicieron preguntas
rapidas, como "¢ cuantas familias botanicas habia en la receta?"
0 "¢ de qué color era la superficie de la cocina? A continuaciéon se
pregunté: ¢qué es lo que mas te ha llamado la atencién y por
qué? Las respuestas fueron diversas y cada participante se
centré en diferentes aspectos o partes del video, entendiendo que
la OBSERVACION involucra distintos sentidos y tiene diferentes
perspectivas. Cuando la conversacion gir6 en torno a qué
observar y preguntar en el campo, los participantes destacaron la
importancia de compartir sus observaciones con los demas para
comprender sistemas complejos. Las disciplinas de cada
participante influyeron en los instrumentos de medicion y
observacion a elegir y en las preguntas a formular en el campo.
Por ello, se concluy6 que es fundamental crear equipos de trabajo
interdisciplinarios. El video fue un excelente ejercicio introductorio
para comprender que la OBSERVACION necesita tiempo,
concentracion y es sin juicios. Las OBSERVACIONES deben ser
compartidas, con el fin de reunir diferentes visiones para un
diagnostico solido e integrador de la realidad.

Link
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39PA#100: Education for sustainable agrifood
systems -a literature review of existing
experiences. Preliminary outcomes.

Nextfood
Practice Abstract #100
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Short title in native
language
Short summary  for
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Short summary  for
practitioners in native
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Partner | Claudia Rojas (University of Chile) Stine
Rosenlund Hansen (RUC), Katherine Flynn and

Line Lindner (ISEKI-Food Association)

Education for sustainable agrifood systems -a literature
review of existing experiences. Preliminary outcomes.

A systematic literature review of peer-reviewed articles
addressing education for sustainable agrifood systems was
performed. The purpose of this review is to identify the primary
discussions around guidelines for education in sustainable
agrifood systems. Including education for sustainability in other
fields.

For a solid literature search, the methodology consisted in 4
phases: 1) Formulating research keywords; 2) Test search,
inclusion and exclusion criteria; 3) Identification of search blocks;
4) Data extraction. The searching process ended with 40 relevant
peer reviewed articles (2010-2022) to be systematized. The
authors in parallel to this process, suggested a list of merged
codes contained in 5 overall categories. This is a preliminary
approach towards an educational guideline for sustainable agri-
food systems:

BARRIERS AND DRIVERS: management and role of institutions,
students, teachers, societal actors, political framework, and
measured evidence.

PAEDAGOGY AND LEARNING APPROACHES: experiential
learning, stakeholders’ participation, participatory learning
environment, assessment of learning outcomes, and specific
learning methods.

STUDENTS LEARNING AND OUTCOMES: systems thinking,
navigate complexity and uncertainty, teamwork collaboration and
group organization, community outreach, communication, critical
thinking and reflection, interdisciplinary learning, among others.
VALUES AND HIDDEN CURRICULUM: community/social
engagement, decision criteria, fostering sense of belonging,
moral dimension, societal demands, acting in opposition, non-
hierarchical co-learning, among others.

QUALITY STANDARDS AND ASSURANCE: assessing values
and data for the approach implementation.
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40 PA#101: Practice abstract evaluation
framework — Czech pilot

Nextfood
Practice Abstract #101

Partner | University of South Bohemia in Ceské

Budéjovice, Jan Moudry

Short title in English

Practice abstract evaluation framework — Czech pilot

practitioners  (English)
on the final or expected
outcomes

Short title in native Hodnotici rAmec pro practice abstracts — Cesky pilotni test
language
Short summary  for | An important part of the framework for the evaluation of applied

research is also the evaluation of practice abstracts (PAs). An
evaluation framework for PAs was created as part of the Czech
pilot test. During the creation of the evaluation framework, testing
of PAs by selected target groups took place on the basis of a
structured questionnaire with areas covering selected groups of
indicators (relevance, effectiveness, significance, innovation,
sustainability). PAs were tested in individual meetings or focus
groups with selected target groups of stakeholders (farmers,
advisors, policy makers, employees of control organizations,
experts in agricultural practice, etc.). Before the testing itself, the
respondents were asked to choose the most professionally
relevant PA for them, which they first verbally evaluated. Their
feedback was recorded and subsequently the PA respondents
evaluated with the help of a prepared questionnaire. The obtained
data were used for further adjustments of the PA evaluation
framework, especially for the adjustment of evaluation indicators
and the formulation of questions, subsequently also for the
adjustment of the evaluation scale for selected questions. The
language barrier appears to be an important factor in the
evaluation of PAs, both in terms of language skills (if the PA is not
available in the respondent's native language) and in terms of text
structure and terminology used (some PAs are assessed as
incomprehensible by selected target groups, or difficult to
understand). The choice of a wide range of respondents also
proved to be an important factor in setting the evaluation
framework, e.g. from the point of view of their expertise or time of
work in the field.

Short summary  for
practitioners in native
language on the final or
expected outcomes

Vyznamnou soucasti ramce pro hodnoceni aplikovaného
vyzkumu je i hodnoceni practice abstracts (PAs). V ramci Eeského
pilotniho testu byl vytvofen hodnotici ramec pro PAs. V prubéhui
tvorby hodnoticiho ramce probéhlo testovani PAs vybranymi
cilovymi skupinami na zakladé strukturovaného dotazniku s
okruhy postihujicimi vybrané skupiny indikator( (relevance,
efektivnost, vyznamnost, inovativnost, udrzitelnost). PAs byly
testovany v ramci individualnich setkani nebo focus groups s
vybranymi cilovymi skupinami stakeholderi (farmafi, poradci,
tvarci politik, zaméstnanci kontrolnich organizaci, experti ze
zemédeélské praxe, atd.) . Pfed samotnym testovanim byly
respondenti vyzvani, aby si vybrali z odborného hlediska pro né
nejrelevantnéji PA, ktery nejprve slovné zhodnotili. Jejich zpétna
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vazba byla zaznamenana a nasledné respondenti PA
vyhodnocovali s pomoci pfipraveného dotazniku. Ziskana data
byla pouzita pro dalSi Upravy hodnoticiho ramce PA, zejména k
upravé hodnoticich indikatort a formulaci otazek, nasledné take
k upravé hodnotici 8kaly u vybranych otazek. Jako vyznamny
factor pfi vyhodnocovani PAs se jevi jazykova bariéra, a to jak ve
smyslu znalosti jazyku (v pfipadé, Zze PA neni dostupny v rodném
jazyce respondenta), tak z pohledu struktury textu apouzité
terminologie (nékteré PA jsou vybranymi cilovymii skupinami
hodnoceny jako nesrozumitelné, C¢i obtizné srozumitelné).
Vyznamnym faktorem pro nastaveni hodnoticiho ramce se
ukazala i volba Sirokého spektra respopndentll, napf. z pohledu
jejich odbornosti, ¢i doby pusobeni v oboru.

Link
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41 PA#102:

Using precision

livestock

farming (PLF) systems to detect mastitis

in sheep

Nextfood
Practice Abstract #102

Partner | International Hellenic University (IHU)-American

Farm School, Eva Petkana

Short title in English

Using precision livestock farming (PLF) systems to detect
mastitis in sheep

on the final or expected
outcomes

Short title in native  Xprijon ouoTnudatwyv Krnvotpo®iog akpiBeiag (PLF) yia 1nv
language avixveuon paoTimidag oTa TTpoRarTa

Short  summary  for | My dissertation project, which was undertaken as part of the
practitioners  (English) ' NextFOOD programme, involved conducting an experiment to

explore how precision livestock farming (PLF) affects the health
and welfare of small ruminants. The experiment took place in a
farm with lacaune sheep in Kastoria, Greece. Specifically, | used
the California Mastitis Test (CMT), which is considered to be the
“gold standard” method for detecting mastitis, and the Electrical
Conductivity (EC), which is a PLF system, to see how reliable the
second one (EC) is compared to the first one (CMT). Mastitis is
one of the most common health problems in small ruminants and
has a considerable impact on animal performance and
productivity, and farm profitability. Therefore, the early detection
and treatment of mastitis is of paramount importance.

The results of the experiment showed that EC was equally valid
to CMT. This means that the end user can use the EC to detect
mastitis in sheep reliably and in half the time compared to the
CMT. The EC is easy to use and interpret, and less time
consuming than any other detection mastitis method. The cost to
purchase the equipment is reasonable for an automatic tool that
operates well. As a result, considering the results that | got from
my experiment in combination with other related studies, | strongly
recommend the use of EC as a reliable and user-friendly method
to detect mastitis in sheep.

Short summary  for
practitioners in native
language on the final or
expected outcomes

H d1a1pIBr pou, n otroia EAafe Xwpa wg PEPOG TOU TTPOYPANPATOG
NextFOOD, mepieAduBave tn dle€aywyr] €vog TTEIPAUATOSG WE
OTOXO Tn OIEPEPEUVNON TWV ETMTITWOEWY TNG KTNVOTPO®Iag
akpiBeiog (PLF) oTtnv uyeia Kai TNV €unuepia Twv MHIKPWV
MNPEUKACTIKWY. To Treipaua TTpayuatorToindnke o€ @Aapua JE
mpoBara lacaune otnv KaoTtopid, EAAGdQ. Zuykekpiuéva,
Xpnoiyotmoinoa 1o 1e0T paoTimidag Kahipdpvia (CMT), To otroio
Bewpeital WG N Mo aglomoTn PEBOdOG yia TNV avixveuon Tng
MoOoTITI®AG, Kal TO TEST NAEKTPIKAG aywyinotnTag (EC), To otroio
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QVAKEl OTIE TEXVOAOYIEG KTNVOTPOYiag akpIBeiag , yia va eA&yEw
TOco aglotmoTo €ivalr 7o deutepo (EC) o€ oxéon ueE TO TTPWTO
(CMT). H paoTimnida gival €va atrd Ta TTIo KOIVA TTPORARATA UYEiag
OTa MIKPA MPNPEUKOOTIKA Kal €XEl ONUAVTIKO QVTIKTUTTO OTNV
amoedocn Kal TNV TTApaywyIkoTnTa Twv (Wwv, KaBws Kal aTnv
KEPDOPOPIa TWV TTAPAYWYIKWY Jovadwy. Q¢ ek TOUTOU, N €yKaipn
O1dyvwan kal BepaTreia TNG HacTITIOOG €ival 1I81AITEPA ONUAVTIKI.

Ta ammoTeAéopaTa TOU TTEIPAUATOG £D¢€IEav 0TI N uEBodog EC ATav
e€ioou éykupn pe 10 TEOT CMT. AuTd onuaivel 0TI 0 TEAIKOG
XpPNoTng utropei va xpnoipotromoel Tnv EC yia tnv avixveuon
pjaoTimdag ota Tpoéfata agIdéTmoTa Kal OTo PIoO XPOVO O€
ouykpion pe 1o TeoT CMT. H péBodog EC eival eUKoAn oTn xprion
Kal  Alyétepo  xpovoBopa atd otroladATrote  AAAn  péBodo
avixveuong poaoTimidag. To KO6oTog ayopdg Tou eEOTTAICHOU €ival
AOYIKO yia éva autouaTto epyaleio TTou Asiroupyei agidmoTa. Qg
atmmoTéAeopa, AauBdvovtag uttéwn Ta atmmoTeAECUaTa TTou €AaBa
atrd TO TTEIPAPA YOU O OUVOUOOMO PE GAAEG OXETIKEG MEAETEG,
OUVIOTW QVETTIGUAQKTA TN XPrnon Tng pebddou EC wg agiémmoTng
Kal QIANIKAG TTPOG TO XPAOTN TEXVOAOyiag yia Tnv avixveuon
MaoTimdag oTa TTpépaTa.

Link
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42 PA#103: On being a female farmer in

Greece

Nextfood
Practice Abstract #103

Partner Petkanas Sheep Farm — American Farm School,

Efi Nitsa

Short title in English

On being a female farmer in Greece

on the final or expected
outcomes

Short title in native = O1 ToAAaTTAOI pOAOI TWV YUVAIKWY KTAVOTPOPWYV GTnVv EAAGSa
language

Short summary  for | | am a 46-year-old female farmer working in a family-run sheep
practitioners  (English) | farm in Greece. Being a woman in the farming sector is very

challenging as you have to juggle between multiple roles. As a
wife and a mother, you have to take care of a household and
children. As a professional, you have to contribute to the farm in
many ways; from helping out with the sheep, cleaning up, doing
the accounting and keeping the farm log.

The amount of work and responsibilities that | have can be
overwhelming, but it's also satisfying to know that women can play
a very important role in such a difficult profession which is largely
male dominated. Nevertheless, sheep farming over the years has
become less physically demanding with all the new technologies
being used for feeding and milking, amongst others. Thus, giving
women the opportunity to be able to run a farm with sheep, cows,
or any other livestock, more efficiently.

Moreover, given that women nowadays are better educated on
farming matters and practices, they can provide more input on
new methods and on how to run farms in a more financially and
environmentally sustainable manner. As a female farmer myself,
| try to get educated on a daily basis through reading relevant
articles and finding out about new innovations in the farming
sector. Applying innovations to our farm, could minimise physical
labour and improve the well-being for our sheep. Such methods
overall could both increase production efficiency and enable more
women to get professionally involved with the farming sector.

Short  summary  for
practitioners in native
language on the final or
expected outcomes

Eipar pia 46xpovn yuvaika KTnvoTpo®og TTou €pyadeTal o€ HIa
OIKOYEVEIOKN ETTIXEIPNON EKTPOPNG TTPORATWY 0TV EAAGda. To va
€ioal yuvaika OoTOoV aypoTIKO TOUEQ €ival aTTaITNTIKO EyxeEipnua
KaBwg KaAgioal va aviatregéABelg TauTOxpova o€ TTOAAOUG,
OIaKPITOUG pOAoUG. QG 0UCUYOG Kal UNTEPQ, TTPETTEI VO PPOVTICEIG
TO VOIKOKUPIO Kal Ta Trauidid. Q¢ emayyeAuatiag, TTPETTEl va
OUVEICQEPEIS OTN QApPa Pe TTOAAGTTAOUG TPOTTOUG; aTTd TN
dlaxeipion Twv {wwyv, To KaBAPIOUa, TNV THPNON NUEPOAoyiou
@APUAG Kal AoyIoTIKWYV BIBAiwv.

O 6yKOoG TNG BOUAEIAG Kal TWV EUBUVWV TTOU £XW UTTOPEI va gival
OUoKoAa diaxelpiolyog, aAAd eival €Tmiong IKavotToINTIKO va
YVWPICEIS OTI Ol YUVAIKEG PTTOPOUV va TTaiEouv TTOAU onuavTIKO
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pPOAO o€ €va TOOO OUOKOAO ETTAYYEAUO TTOU KUpPIAPXEITal O€
MEYAAO BaBud atrd Avipeg. AKOMN, N EKTPOQI TTPORATWY HE TNV
TTAPODO TWV ETWV EXEI YiVEI AIYOTEPO ATTAITATIKI) CWHATIKA PE OAEG
TIG VEEG TEXVOAOYIEG TTOU XpPNOoIJoTToloUvVTal yia TR CiTIon Kal TO
dpueypa, METAEU GAAwV. ‘ETol, diveTal N eukalpia OTIG YUVAIKES va
MTTOPOUV va diaxeipiovTal pia @apua pe TTpopaTta, ayeAddes n
oTT0100NTTOTE AANO CWIKO KEPAAAIO, TTIO ATTOTEAECUATIKA.

EmirAéov, dedouévou OTI Ol YUVAIKEG OAPEPO €XOUV KOAUTEPN
EKTTAIOEUON KAl EVNUEPWON CE BEPATO YEWPYIOG KAl QYPOTIKEG
TIPOKTIKEG, €xOuv Tn OuvatoTnTa va €lodyouv VEeg PEBOdOUG
TTOPAYWYNG WOTE N dlAxEipIon TNG TTapaywyrg va Yiveral he o
OIKOVOUIKG Kai TTEPIBAAAOVTIKA BIWOIUO TPOTTO. Q¢ KTRVOTPOYPOC,
TPOCTTABW va evnuepwvoual e kabnuepiviy Baon diaBdalovTag
OXETIKGA GpBpa Kkal paBaivoviag yia VEEG KOIVOTOMIEG OTOV
KTNVOTPOQIKO TOMED. H Epapuoyr) KAIVOTOUIWY OTn ¢AapuUa phag, Ba
MTTOPOUCE VO €AQXIOTOTTOINCEI T CWMOTIKA €pyacia Kal va
BeATILOOEI TNV EUNUEPia TWV TTPORATWY MAG. H xprian KalvoTouIwy
OUVOAIKA, TTapéxel TN duvaToTNTA Yia augnon Tng TTAPAYWYIKAG
ATTOOOTIKOTNTAG, EMITPETTOVIAG TTAPAAANAQ C€ TTEPICOOTEPES
YUVQIKEG va aoxoAnBouUv eTTayyeAPATIKE ME TOV TOMEQ TNG

QYPOTIKNAG TTApAywWYNG.

Link
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43 PA#104: Test and development of the

NextFood

Impact

Framework iIin a

research context

Nextfood
Practice Abstract #104

Short title in English

Short title in native
language

Short  summary  for
practitioners  (English)

on the final or expected
outcomes

Short summary  for
practitioners in native
language on the final or
expected outcomes

- e
EEE 00D

Partner | Swedish University of Agricultural Sciences,
Sveriges Lantbruksuniversitet, Lisa

Germundsson

Blix

Test and development of the NextFood Impact Framework in
aresearch context

Testa och utveckla
forskningssammanhang
The overall aim of this study is to test and develop an assessment

framework for defining and evaluating the quality of interactive
innovation and practice-oriented research in the agri-food and
forestry sectors, focused on economic and social usefulness than
on their scientific character. This framework will advance global
research evaluation practice and bring a degree of
standardization and transparency to the assessment of innovation
and practice-oriented research quality.

The aim of this pilot phase, is to test the Nextfood Impact
Framework, disclose its strengths and weaknesses, and make
suggestions for further refinement of the framework. The pilot
consisted of four agricultural research projects at SLU. The main
results include the following:

- Adaptation of the framework structure and procedural steps to
facilitate the practical use of the framework in a research context
- A set of general indicators to allow for comparability between
projects, such as; external actors involved from the beginning;
financial commitments by external actors; number of meetings in
the project, face-to-face or via digital meetings.

- Identification of issues of concern such as stakeholder inclusion
and group constitution, the need for resources, impacts on
different levels and dimensions, flexibility versus comparability in
developing indicators, and time of when to measures impacts.
The main practical recommendations concluded from this project
is to form a stakeholder group early, include them in the impact
work, and chose indicators carefully.

NextFood Impact Framework i

Syftet med denna studie ar att utveckla ett ramverk for att
utvardera forskning inom jordbruks- och skogsbrukssektorn. Det
nuvarande systemet for utvardering av tillampad forskning ar
baserat pa akademiska meriter, t ex antalet vetenskapliga
publikationer. Denna metod foér resultatméatning skapar inte
tillrackliga incitament for att gynna praktikorienterad forskning
tilsammans med intressenter. Utvardering av tillampad forskning
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bor istéllet fokusera pa ekonomisk och social anvandbarhet,
sharare an vetenskaplig publicerbarhet.

Syftet med denna pilotfas ar att testa Nextfood Impact
Framework, for att identifiera styrkor och svagheter, samt
generera insikter infor den fortsatta utvecklingen av ramverket.
Tva pilotstudier kommer att genomféras, i Sverige respektive i
Tjeckien. Den svenska piloten bestar av fyra fall, presenterade
nedan. Dessa fyra fall ar alla tillampade forskningsprojekt vid SLU
Alnarp. Resultaten inkluderar féljande:

- Anpassning av ramverkets struktur och process for att underlatta
den praktiska anvandningen i forskningssammanhang

- En uppséttning indikatorer for att moéjliggora jamforbarhet mellan
projekt, sasom; externa aktorer involverade fran borjan;
finansiella ataganden fran externa aktorer; antal moten i projektet,
ansikte mot ansikte eller via digitala moten.

- Identifiering av problem som hur intressenter kan inkluderas,
behovet av resurser, effekter pa olika nivder och dimensioner,
flexibilitet kontra jamforbarhet vid utveckling av indikatorer, samt
tidpunkt for nar effekterna ska matas.

De viktigaste praktiska rekommendationerna fran detta projekt ar
att tidigt bilda en intressentgrupp, inkludera dem i effektarbetet
och valja indikatorer noggrant.

Link

NextFood Project | Science & Education for Sustainable
Agriculture (nextfood-project.eu)
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https://www.nextfood-project.eu/
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44 PA#105: The NextfOOD Audit Tool — an
assessment
educational actors

and reflection tool for

Nextfood | Partner  Lund University, Roskilde University, Ivanche
Practice Abstract #105

Short title in English

Short title in native
language

Short  summary  for
practitioners  (English)

on the final or expected
outcomes

Short

summary

practitioners in
language on the final or
expected outcomes

Link
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for
native

Dimitrievski, Stine Rosenlund Hansen

The NextfOOD Audit Tool —an assessment and reflection tool
for educational actors

The NextFOOD Audit tool was developed to enable educational
actors to assess the extent to which they prepare students for
their future careers in the agri-food and forestry sectors. The tool
can be used for self-assessment or for creating surveys to collect
inputs from other stakeholders, such as students. The tool is
available online, free of charge, and consists of four
interconnected parts:

1. Inthe first part, users are asked to provide
background information on gender, age, work
experience, type of education, etc.

2. The second part is a questionnaire, including
ranking questions organized around seven skilling
themes.

3. In the third part, users are invited to reflect on the
results of the questionnaire in relation to a set of
open-ended questions.

4. The fourth part consists of reflection exercises,
designed to engage users in dialogues over ways
to develop their educational activities further.

Users can download the results as Excel files, to be used for
statistical analysis. The insights generated in this way will enable
educational actors to finetune their education towards sustainable
agriculture and forestry sectors.

The audit tool can be found at the Nextfood website:
https://www.nextfood-project.eu/
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45 PA#106: NextFood Sustainability Impact

Framework

Nextfood
Practice Abstract #106

Partner  Swedish University of Agricultural Sciences,
University of South Bohemia in Ceské
Budéjovice, Ivanche Dimitrievski, Lisa Blix

Germundsson, Hakan Jonsson, Jan Moudry

Short title in English

NextFood Sustainability Impact Framework

practitioners  (English)
on the final or expected
outcomes

Short title in native NextFood - Ramec pro hodnoceni udrzitelnosti
language
Short summary  for | The NextFood Sustainability Impact Framework is designed to

evaluate the impacts of practice-oriented agri-food and forestry
research, to facilitate the production of practice abstracts and
assess their relevance to practitioners, and to evaluate the
impacts of research work that is part of educational activities. It is
thus relevant to agriculture, food, and forestry researchers and
stakeholders, participants in EU-funded projects in these areas,
and actors in agri-food and forestry education. The framework
enables evaluating process- and product-related impacts in
relation to social, environmental, and economic sustainability on
the individual, project, organizational, and systemic levels. It
encourages the inclusion of diverse stakeholders in the evaluation
process and jointly specifying the impact areas relevant to the
context in question. The framework differentiates between
project-specific and general indicators of impact, including
tentative examples for each category. Using the framework
results in an impact index, including quantitative and qualitative
components, to be used by individuals and organizations for
planning and reporting purposes.

Short summary  for
practitioners in native
language on the final or
expected outcomes

NextFood — Ramec pro hodnoceni udrzitelnosti je navrzen tak,
aby vyhodnotil dopady prakticky orientovaného zemédélsko-
potravinaiského a lesnického vyzkumu, aby usnadnil tvorbu
praktickych abstraktll a zhodnotil jejich relevanci pro odborniky a
aby vyhodnotil dopady vyzkumné prace, kterd je soucasti
vzdélavacich aktivit. Je tedy relevantni pro vyzkumné pracovniky
a zucastnéné strany v oblasti zemédélstvi, potravinarstvi a
lesnictvi, uastniky projektd financovanych EU v téchto oblastech
a aktéry v oblasti zemédélsko-potravinarského a lesnického
vzdélavani. Ramec umoznuje vyhodnotit procesni a produktové
dopady ve vztahu k socialni, environmentalni a ekonomické
udrzitelnosti na individualni, projektove, organizacni a systémove
urovni. Podporuje zapojeni riznych zucéastnénych stran do
procesu hodnoceni a spoleéné upfesnéni oblasti dopadu
relevantnich pro dany kontext. Ramec rozliSuje mezi projektovymi
a obecnymi indikatory dopadu, véetné predbéznych pfikladd pro
kazdou kategorii. Vysledkem pouziti ramce je index dopadu,
vCetné kvantitativnich a kvalitativnich slozek, ktery mohou
jednotlivci a organizace pouZzivat pro ucely planovani a podavani
Zprav.

Link
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